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French President Emmanuel Macron visits the Jagiellonian University
International Relations Office

T

uesday, 4 February 2020, 12 p.m. It was rainy and chilly, not
unusual for a winter’s day in Poland, but a very memorable
date for the entire Jagiellonian University community. The
JU Rector Professor Wojciech Nowak gave a very warm welcome to
the special guest, the President of the French Republic Emmanuel
Macron with his first visit to the Jagiellonian University. This
meeting was part of the official two-day visit of the French head of
state to Poland, and the most important point in the presidential
agenda in Kraków was delivering a guest lecture entitled ‘Poland
and France in Europe’ (La Pologne et la France en Europe) before
students and academics of the JU, on European cooperation and
values in the Collegium Novum Assembly Hall.
Monsieur le Recteur,
Mesdames, Messieurs les Ministres, Mesdames, Messieurs
les Ambassadeurs, Mesdames et Messieurs les Consuls, Chers
professeurs,
Chers étudiants,
Mesdames, Messieurs.
Dzien dobry, bardzo się cieszę, że jestem dzisiaj z Państwem
w Krakowie /Good morning, I am very happy to be here with
you today in Kraków/ said the President of France in Polish. His
speech covered multiple topics that ranged from Europe’s common
history, shared values by the French and Polish, identity, climate
change and energy policy. Drawing special attention to the need
of building a common Europe, he spoke about the challenges that
would await young generations.

2

At first, President Macron thanked Rector Nowak for his words
of welcome. He also mentioned being extremely happy about his
visit to Kraków, Poland’s former capital and to the Jagiellonian
University that has been the soul of Poland for many centuries
and educated such universal figures as Nicolaus Copernicus and
Karol Wojtyła, the late Pope John Paul II. The French President
also stressed a deep-rooted friendship between France and Poland,
which has not stopped growing since the 11th century, when Saint
Stanislaus, the patron saint of Poland, chose to go and study at
the Sorbonne before coming back as a canon and then bishop of
Krakow, the capital of the kings in those times.
President Macron referred to the year 1400 and the reform of the
University of Kraków, inspired by the Sorbonne and desired by King
Władysław II Jagiełło as well as the significant cooperation through
the years and ages between these two universities. Nowadays the
Jagiellonian University and the Sorbonne are linked by a new
A. Koprowski

Agnieszka Kołodziejska-Skrobek
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A. Wojnar

VIVE LA POLOGNE! VIVE LA FRANCE! VIVE L’EUROPE!

In the JU Rector’s Office – President
Emmanuel Macron making
a signature in the JU Guest Book

A. Wojnar

Meeting with the JU Governance

Later that afternoon President Macron met the JU Rector
Prof. Wojciech Nowak and the JU governance. This meeting and
the preceding guest lecture were the final points of his first official
presidential visit to Poland and to the Jagiellonian University.
Before arriving the University campus, the French President
also visited the Wawel Royal Castle and the Wawel Cathedral.
UNA Europa Alliance. The University Alliance Europe
formally established in Kraków on 1 February 2019 between
the seven leading European universities, i.e. Université Paris 1
Panthéon-Sorbonne (France), Freie Universität Berlin (Germany),
Alma Mater Studiorum Università di Bologna (Italy), University
of Edinburgh (Great Britain), Katholieke Universiteit Leuven
(Belgium), Universidad Complutense de Madrid (Spain) and the
Jagiellonian University in Kraków (Poland). Following one year
of intense collaboration between the UNA Europa partners and
demonstrating their long-term commitment, the association was
created to ensure the success and sustainability of the alliance. On
4 October 2019 UNA Europa welcomed a prestigious new partner
– Helsingin Yliopisto (Finland).
UNA Europa Alliance was created in response to the President
Macron’s first initiatives as president i.e. the idea of establishing
several European Universities, composed of a number of higher
education institutions from at least three EU members. The aim of
the project would be to ensure the highest standards of education,
to integrate EU members and to build a stronger European cultural
identity.
Nowadays, UNA Europe aims to create a unique mode of
cooperation involving joint research, educational programmes and
working for the benefit of both local and European communities.
Endeavors undertaken within the UNA Europa framework
will include inventing new forms of education directed to both
university students and the general population, conducting
interdisciplinary research in a truly international environment
with the use of member universities’ infrastructure and developing
innovative ways of knowledge transfer with a variety of partners:
from local and national governments, through non-government
organizations, up to cultural institutions.
*

A. Wojnar

A. Koprowski

alliance UNA Europa* that will create the European university.
President Macron expressed his confidence about renewing the
universities’ historical ties and spearheading a contemporary
ambition for a Europe of knowledge and youth.
In his speech, the French President invoked the hundreds of
years of friendship between Poland and France. “For a thousand
years of European history, our states have never been at war with
each other. We are deeply connected by our share convictions
and love of freedom. It is no coincidence that it was in France
that many Poles found their second home”, said Emmanuel
Macron, mentioning Polish historical figures such as Adam
Mickiewicz, Juliusz Słowacki, Frédéric Chopin, Maria SkłodowskaCurie, and Adam Zagajewski. He stressed that the 20th century was
totally different for Poland than for most European countries. Due
to the disruption caused by the violent Nazi German occupation
throughout World War II and the later Soviet regime, Poland was
a victim and suffered immense losses in its population. Nonetheless,
the Polish nation is a truly European nation with achievements in
the pursuit of peace, well-illustrated by the Nobel Prizes awarded
to its citizens.
“Europe is not just a market, but first and foremost a political
and peace project. Promoting European identity and values is
not a marginal, but indeed an existential aspect of it. Distancing
ourselves from shared cultural and ideological values is a mistake
that will lead to conflicts, and without unity, the European Union
will not be able to continue its mission. It is possible to feel both
Polish and European”, said the French President.
Delivering the lecture at the Jagiellonian University President
Macron also talked about the future of Europe. “The young
generation of Europeans will face three great challenges: security,
climate change, and education. We will be able to overcome them
only if we are strong, united and unanimous. The European Union
was built by dreamers. So please, be dreamers too”, said Emmanuel
Macron towards the end of his speech. The President concluded
his lecture with the words “Vive la Pologne! Vive la France! Vive
l’Europe!”

President Emmanuel Macron delivering a guest lecture
in the JU Collegium Novum Assembly Hall
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From the left: Frédéric Billet, French Ambassador to the Republic
of Poland, Prof. Dorota Malec, President Emmanuel Macron,
Prof. Wojciech Nowak, Prof. Stanisław Kistryn
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A. Koprowski

Education means being a complete person

President of the Republic of Malta lectures at the Jagiellonian University
A. Wojnar

Agnieszka Kołodziejska-Skrobek
International Relations Office

O

n 28 January 2020 the Jagiellonian University was visited
by H.E. Dr George Vella, the President of the Republic
of Malta. The visit began with an official meeting in the
Senate Hall, where President Vella met JU authorities: Rector Prof.
Wojciech Nowak, Vice-Rector for Research and Structural Funds
Prof. Stanisław Kistryn, Vice-Rector for University Development
Prof. Dorota Malec, Vice-Rector for Educational Affairs Prof.
Armen Edigarian, Vice-Rector for the Medical College Prof. Tomasz
Grodzicki and the representative of the JU Internationalisation
Team Prof. Piotr Laidler, as well as heads of other universities who
are part of the Council of Rectors of Higher Education Institutions
in Kraków.
After the meeting, President George Vella delivered a lecture
entitled ‘Present Global Challenges’ in the Collegium Novum

A. Koprowski

H.E. Dr George Vella – delivering a guest lecture in Collegium Novum

Meeting with the JU governance

4

President Vella signing in the JU Guest Book, accompanied
by Prof. Krzysztof Stopka, Director of Collegium Maius
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A. Koprowski

In the JU Rector’s Office

A. Wojnar

Visiting the Jagiellonian Library

The lecture was followed by a Q&A session that was featured by
students who attended the event.
During the visit to the Jagiellonian University President Vella
held fruitful discussions with the JU Rector about the possibility
of future co-operation and the exchange between the Jagiellonian
University and the University of Malta. The presidential visit
included a short tour of the historic buildings of the JU Museum
Collegium Maius and the Jagiellonian Library.

A. Wojnar

Assembly Hall. During the lecture, which was addressed to the JU
students and academics, the President said: “Once, I read about
the Jagiellonian University but I never had the occasion to be
here. And even more so, to give a lecture to students. So for me,
it is a big honour and a pleasure to do that”. Next, President
Vella explained the need for urgent actions on current global
challenges such as climate change, especially global warming,
poverty, problems with food production and distribution as well as
access to water, public health challenges and poverty. The President
also indicated the crucial issues to deal with such as proliferation
of weapons and ammunition, which fuels local military conflicts,
terrorism and all kinds of organised crime such as human trafficking,
rise of populism and xenophobia, as well as potential challenges
related to the AI (artificial intelligence) development. He referred
to what Malta had done over the years to address these pressing
matters. However, in order to meet these challenges, the President
discussed the need for an effective United Nations system to make
and implement decisions based on such values as security, peace,
freedom, democracy, dialogue and tolerance. He also referred to
the EU policy, which, in his opinion, should come back to greater
cohesion by respecting the specificity of each country and, at the
same time, avoiding “one-size fit-all solutions”.
In his lecture the President of Malta strongly pointed out the
role of education, saying “education is the business of everything
[…] But the human being has to be educated. Education means
being a complete person, in the Renaissance sense of the world”.
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PROFESSOR JACEK POPIEL

elected the 306th Rector of the Jagiellonian University
The article was originally published on the JU Website

T

A. Koprowski

he incumbent Vice-Rector for Human Resources and
Financial Management Prof. Jacek Popiel will become
the new Rector of the Jagiellonian University, after 193
out of 227 members of the electoral college voted for him on
12 May 2020. Due to the pandemic, the election took place
online.
The current Rector of the Jagiellonian University Prof.
Wojciech Nowak has led the University for two terms of office,
and hence was not eligible for re-election.
The 306th Rector of the Jagiellonian University was chosen
by the electoral college consisting of 227 people, representing all
members of the JU academic community. 193 electors voted for
Prof. Popiel, 15 voted against him, and 11 refrained from vote.
The new JU Rector will take up office on 1 September 2020.
Following the rectorial election on 12 May 2020, which saw
Prof. Jacek Popiel chosen as the Jagiellonian University’s 306th
rector, six members of the JU academic faculty were elected for

A. Koprowski

Rector-elect Prof. Jacek Popiel

The first meeting of the current Rector Prof. Wojciech Nowak
and the Rector-elect Prof. Jacek Popiel with the new Vice-Rectors

6

the position of JU vice-rectors. Prof. Armen Edigarian, Prof.
Tomasz Grodzicki and Prof. Dorota Malec were re-elected for
a second term, while Prof. Jarosław Górniak, Prof. Piotr Jedynak
and Prof. Piotr Kuśtrowski will assume their office for the first
time.
In the 2020-2024 term, the following members of the
Jagiellonian University academic community will hold the
positions of vice-rectors:
• Prof. Piotr Jedynak as Vice-Rector for Human Resources and
Financial Management
• Prof. Piotr Kuśtrowski as Vice-Rector for Research and
Structural Funds
• Prof. Armen Edigarian as Vice-Rector for Education Affairs
• Prof. Jarosław Górniak as Vice-Rector for University
Development
• Prof. Tomasz Grodzicki as Vice-Rector for Medical College
• Prof. Dorota Malec as Vice-Rector for International
Cooperation

SPRING-SUMMER 2020/69

22 June 1983. The Holy Father, Pope John Paul II meeting with the members
of the academic community on the courtyard of Collegium Maius

100th Anniversary of Pope John Paul’s birth
Agnieszka Kołodziejska-Skrobek
International Relations Office

I

n 2020, we are celebrating the 100th birthday anniversary of
Pope John Paul II, born Karol Wojtyła, and we would like to
recollect the ties of this great personality with the Jagiellonian
University, his alma mater.
Karol Wojtyła was born on 18 May 1920 in Wadowice, a small
town in southern Poland. On graduation from secondary school in
1938, he enrolled at the Jagiellonian University and began studying
Polish language and literature in the 1938/39 academic year.
His choice of studies was motivated by his love of literature and
theatre, which had been inspired by his school teacher Mieczysław
Kotlarczyk.
Unfortunately, his studies were interrupted by the outbreak of
World War II on 1 September 1939. The Jagiellonian University
was closed by the Nazi German occupying forces who arrested
and transported most of the JU authorities and academics to
concentration camps on 6 November 1939 during an operation
called Sonderaktion Krakau. Karol Wojtyła, like all other students
and university’s staff, had to find a job to earn his living. Soon
those JU academics who had avoided imprisonment organised
clandestine courses for their students, Wojtyła being one of
them. However, he chose to pursue courses of theology, and not
Polish literature. In 1941, the underground theatre group “Teatr
Rapsodyczny” [Rhapsodic Theatre] was founded. It managed to
stage several plays in which Karol played main characters.
After the war Karol resumed his studies and passed all the
exams. As a junior research assistant at the Chairs of Dogmatic
Theology, Patrology and History of Dogmas he taught at the JU
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Faculty of Theology till 30 September 1946. After having submitted
his doctoral dissertation titled Doctrina de fide apud S. Ioannem
a Cruce [The Doctrine of Faith According to St John of the Cross]
and passing his doctoral examinations with high marks, the Faculty
of Theology of the Jagiellonian University conferred on him the
degree of doctor of theology on 16 December 1948.
Fr Wojtyła returned to academic life in 1951 and worked on
his second doctoral degree by writing a “habilitation” thesis entiled
An Evaluation of the Possibility of Constructing a Christian Ethics
on the Basis of the System of Max Scheler. In 1953, the Senate of
the Jagiellonian University unanimously approved the decision of
the Faculty of Theology to award Karol Wojtyła a second doctoral
degree, which qualified him to begin a career as a university
professor. In October 1953, he took over a course in Catholic social
ethics at the JU Faculty of Theology. However, the communist
regime suppressed the faculty in early 1954 and Wojtyła continued
to teach the course in the school of theology for seminarians.1
After becoming the Bishop of Kraków and then a cardinal, Karol
Wojtyła maintained close and friendly ties with the Jagiellonian
University. He also frequently referred to the relations with his
alma mater after he had been elected to the Holy See as John Paul
II in 1978. During his second papal travel to Poland in 1983 he
visited the Jagiellonian University where he received its honorary
doctorate during a solemn ceremony held in the JU oldest building
“Collegium Maius.”
Awarding John Paul II, the then JU Rector Prof. Józef Gierowski
said, “Like a mother is proud of her son’s triumph, so our alma mater
wanted to honour the greatness of the one who, being its graduate,
1

G. Weigel, Witness to Hope. The Biography of Pope John Paul II, p. 130.
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doctor and associate professor, was called to be
the Bishop of Rome.
The university has no other way of expressing
recognition than by conferring an honorary
degree. In accordance with the general opinion,
our academic community has decided to choose
a unique award: the Jagiellonian University
doctorate in all arts and sciences.”
Expressing his gratitude, John Paul II replied,
“I cannot hide the fact that today I am entering
the thresholds of Alma Mater Iagellonica with
deep emotions. For many years, as a Cracovian,
I touched this complex of buildings that is part of
the University and yet, for me the University never
became a commonplace; it never lost anything of
its magnitude. In fact, the University’s greatness
has left an indelible mark on the history of our
homeland as well as in the history of the Polish,
European and world culture. This was the view 8 June 1997. The Holy Father, Pope John Paul II meeting with members
of the academic community, students and professors on the courtyard of Collegium Maius
of the University promoted by its alumnus Father
Piotr Skarga when he called it ‘a most fortunate foundation of the the professors and students who have created the history of this
Polish kings and a jewel of the Polish crown.’ Being so close to the university. My recollections are all the more justified as we are still
University and its community, literally every day of my 40-year stay cherishing the 600th Anniversary of the Jagiellonian Foundation of
in Kraków, I always felt that I was communing with greatness.”
Krakow’s alma mater,” said John Paul II.
During the meeting the Pope presented the Rector with two
The last encounter between the academic community and Pope
gifts brought from Rome: a commemorative medal and a facsimile John Paul II took place during his pilgrimage to Poland in 2002.
of the old Ptolemaic cosmology. It should be added that on the On 17 August, on his way from the Divine Mercy Sanctuary to the
same day, the Holy Father had a larger meeting with the academic Bishops’ Palace, the Holy Father stopped at the new JU Campus and
community in the courtyard of Collegium Maius. Now this event is the nearby library of the Pontifical Academy of Theology, which
commemorated by a plaque on the wall of the building and in turn, had been built. During this short meeting the combined academic
the place in the balcony from which the Pope spoke is marked with choirs of both universities sang the hymn Gaude Mater Polonia,
a cartouche bearing his coat of arms.
followed by addresses delivered by the Rectors: Prof. Franciszek
John Paul II paid another visit to the Jagiellonian University Ziejka and Bishop Tadeusz Pieronek. The Pope greeted the two
during his sixth pastoral travel to Poland. On 8 June 1997, there thousand members of the Polish academia – rectors, professors,
was a meeting with the rectors of Polish
students and administrative officers –
higher education institutions in St
who gathered there, thanking them for
22 June 1983. The Holy Father, Pope John Paul II
Anne’s Collegiate Church to mark the
their presence and ensuring them of his
being awarded the JU honorary doctorate
600th Anniversary of the JU Faculty of
constant prayer. He was presented with
at a ceremony in Collegium Maius
Theology. Afterwards, the Pope walked
a copy of The Golden Book – a history of
to Collegium Maius where he could
the Jagiellonian University prepared for
talk to JU students and professors and
the 600th Anniversary.
listen to a concert performed by the
John Paul II passed away on 2 April
University Choir.
2005. During all his life he had never
Another occasion to meet John
forgotten his alma mater and stressed his
Paul II was provided during the
adherence to it on numerous occasions.
Great Jubilee of the Year 2000 and the
He also beatified and canonised two
600th Anniversary of the Jagiellonian
outstanding people who had played
University Revival. A pilgrimage was
significant roles in the University’s
organised to Rome. It culminated in
history: Queen Jadwiga (1373/4 – 1399;
a meeting of nearly 400 members of
benefactress of the University) and and
the academic community with John
Prof. Józef Sebastian Pelczar (1842Paul II in the Paul VI Audience Hall
1924; he taught at JU for 22 years and
on 11 September. During the audience
was its Rector in 1882-83).
the JU Rector Prof. Franciszek Ziejka
On the eve of John Paul II’s
presented the Holy Father with books
canonisation that took place in Rome
published to mark the University’s
on 27 April 2014, there was a show
anniversary, reading a solemn address of the entire academic of a documentary about Karol Wojtyła’s ties with the Jagiellonian
community. In turn, the Holy Father greeted all the pilgrims and University titled My Alma Mater in Collegium Maius. Originally,
gave the Jagiellonian University a special blessing for its next 100 the documentary was meant to be a gift for John Paul II. Its authors
years of existence.
managed to interview several fellow students of Karol Wojtyła. They
“When I think of the Jagiellonian University, I am reminded of also obtained a number of unique, previously unknown, documents
those distant memories from before the war and those more recent from the archives as well as from private people who had known
ones, such as the memory of our meeting in the Collegiate Church Wojtyła. The special show was accompanied by a presentation of
of St Anne and in Collegium Maius in 1997. I can see the faces of items related to the Pope from the JU archives.
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JU in touch with the world
Izabela Zawiska
International Relations Office
This article was originally published by PERSPEKTYWY (in Polish)

C

OVID-19 has disrupted and reshaped daily life around the
globe. Individuals, families, researchers, universities and
businesses alike are struggling during this time of unease
and uncertainty. The Jagiellonian University is closely monitoring
the ongoing Coronavirus Disease 2019 (COVID-19) pandemic.
As the situation continues to change rapidly, the Jagiellonian
University International Relations Office (IRO) together with JU
International Students Office (ISO) expand care continuing to
provide information about security measures with appropriate
guidance and informed actions to limit the spread of COVID-19.
These two administrative units coordinate and operate on a daily
basis at the JU international exchange programmes, including the
Erasmus+ Programme. The staff of these units keeps in steady touch
by email and phone with students, Ph.D. students and academics
currently abroad, who went to visit the partner institutions or came
to JU before the COVID-19 pandemic outbreak. The staff respond
to various questions trying to ensure safety and meet all kinds of
needs as much as possible. They also collect and update the current
information on the number of individuals still staying abroad
and their whereabouts, as well as on planned earlier returns or
continuation of the mobility scheme as outlined. The staff remain
in contact with all JU international students to ensure they stay on
track with their studies.
When the spread of coronavirus SARS-CoV-2 intensified in the
region of Asian countries, University decided to suspend all travels
of its students, staff and faculty members, to all partner universities
and scientific centres in this part of the world. Subsequently, as
the coronavirus SARS-CoV-2 spread around the world, the Rector
suspended all international visits to and from certain European
countries, listed as potentially dangerous due to the presence of the
epidemic, including Italy, France and Germany. The decisions were
taken with reference to the statements issued by the Chief Sanitary
Inspectorate (CSI) in Poland.
All the actions taken by the Jagiellonian University aimed
at ensuring the health and safety of our academic community as
well as quick reversion to the continuation of international cooperation. All partner universities received official letters from the
JU Rector, in which they were informed about the several steps,
security measures and actions undertaken by the University to
limit the spread of COVID-19 pandemic, while ensuring the safety
of students and the continuation of international cooperation once
the coronavirus threat is contained.
In mid-March, in accordance with the Polish Ministry of
Science and Higher Education announcement, the University
authorities decided to introduce special working and teaching
arrangements i.e. distance teaching, learning and working remotely.
But this does not mean that the activities coordinated by IRO and
ISO have been slowed down. On the contrary, all actions have been
intensified amid the new needs. All international students, residing
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at the JU, were informed that it was their individual choice to return
or not to their home countries. Regardless of the decision of the
international students to stay in Poland or to return to their home
countries, they were provided with online courses offered by the JU
in such way that the courses will be accredited by their alma maters.
So, we can easily say that the University works perfectly and realizes
its goal which is education – taking place in a distance and online
learning mode that has become the symbol of contemporary world
in the face of the pandemic scenario.
In order to smoothly provide information and guidance to
foreigners staying at JU, the IRO and ISO staff closely cooperate
with the Ministry of Science and Higher Education, the Erasmus+
National Agency – Foundation for the Development of the
Education System, the Polish Rectors’ Conference (KRASP),
embassies in Poland and other governmental bodies. Good
examples of such cooperation were informing Italian and French
students studying at JU about additional flights to Rome, Paris and
Nice as well as providing information to FRSE (Foundation for
the Development of the Education System) about the number of
students pursuing studies at JU under the Erasmus+ Programme or
the number of students, Ph.D. students or academics from the JU,
realizing their Erasmus+ mobilities at foreign universities.
The University continues to provide to its all students,
academics and other employees reliable and up-to-date information
on the decisions of the Polish government to prevent the spread
of COVID-19 and the sanitary-epidemiological situation. We
encourage all our staff and students to regularly check their JU
inbox and on dedicated webpages for the latest updates.
Furthermore, the University also ensures guidance and
assistance on current regulations that allow the international
students to pursue their current stay in Poland in order to stay on
track with their studies, especially on the issues such as: legal stay
and the extension of legal stay of foreigners in Poland, the temporary
residence permit in Poland or periods of validity of residence cards.
The University provides bespoke support and help for those foreign
students who would like to come back home earlier.
Taking into consideration the safety of students, the JU
authorities take all allegations of abuse and harassment very
seriously as IRO and ISO closely cooperate with the Rector’s Proxy
for Student Safety and Security that is in charge for preventing
threats, promoting safe behavior and providing support as well as
professional help. In case of emergency or if any of the University
foreign students, Ph.D. students or academics becomes a victim of
a crime or a hate crime, anyone can seek assistance via the Rector’s
Proxy for Students Safety and Security who strictly cooperates with
the police.
Being a member of several universities’ networks, such as the
Guild, the Utrecht Network, UNA Europa, Coimbra Group or
IROs Forum, JU works on innovative solutions to some of Europe’s
most intractable scientific and social challenges. The Jagiellonian
University can share the experience and good practices, support
several initiatives and prepare documents and guidelines that later
are relayed to the European Commission.
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THE FINAL OF THE COMPETITION
‘COIMBRA GROUP 3-MINUTE THESIS’
held at the Jagiellonian University

D. Maciejowska

Dorota Maciejowska
International Relations Office

O

The final of the competition at the Jagiellonian University was
conducted online. The jury consisted of the JU Vice-Rector for
University Development Prof. Dorota Malec, JU Vice-Rector for
Research, Prof. Stanisław Kistryn, JU Vice-Rector for Educational
Affairs, Prof. Armen Edigarian, Dr Monika Stawicka from the
Jagiellonian Language Center, and Paweł Kupis, Head of the JU
Association of Doctoral Students.
Nine participants selected in the preliminaries that took place
in March this year participated in the final at the Jagiellonian
University. After the first stage of the competition, the finalists
attended specially designed workshops on the art of presentation
and linguistic preparation of public speeches. The workshops
were conducted by Dr Aneta Lipińska from the JU Faculty of
Management and Social Communication and Dr Monika Stawicka,
a teacher at the Jagiellonian Language Centre. Dr Lipińska
presented the finalists with the possibilities of creating interesting
and meaningful slides and infographics that can be effectively
memorised by the audienece and visually support the presented
concept, whereas Dr Stawicka conducted individual talks with the
participants, aimed at improving their final presentations.

10

A screenshot taken during one of the final presentations of CG 3MT
meeting (MS Teams meeting)

The winner of first place in the Jagiellonian University final was
Dominika Werońska, a PhD student at the Doctoral School in the
Humanities, who presented her research concept entitled “Mapping
Literature. Where Sciences and Humanities meet.” Second place
was taken by Julia Ząber, a PhD student at the Doctoral School of
Exact and Natural Sciences, presenting her scientific work entitled
“Small molecules in immunotherapy”. The tie for third place went
to Anitha Ravishankar, a PhD student at the Faculty of Physics,
Astronomy and Applied Computer Science, presenting the research
concept entitled “Beauty and (or) a Beast: Forecasting Space
Weather”, and Simona Sienkiewicz, a PhD student at the Faculty
of International and Political Studies of the Jagiellonian University,
who presented her research entitled “Mobility and immobility
in heterogenous societies – crossing geographical borders with
cultural limitation.”
Participation in the competition, apart from the possibility of
winning valuable prizes, allowed the PhD students to master the art
of academic public speaking, as well as face the difficult challenge
of presenting the research concept in just three minutes with only
one slide available. It is hoped that the success of this competition
will make it a permanent part of the annual calendar of events at the
Jagiellonian University.
D. Maciejowska

n 24 April 2020, the institutional final of the Coimbra
Group 3-Minute-Thesis took place for the first time at the
Jagiellonian University (CG 3MT JU). This year’s edition
of the competition was held under the auspices of the Rector of
the Jagiellonian University Prof. Wojciech Nowak. The competition
was co-organised by the JU Association of Doctoral Students,
represented by its head Paweł Kupis and deputy head Joanna
Świt. The organisation of the competition was also supervised
by representatives of the Jagiellonian University at the Coimbra
Group (CG): Prof. Dorota Malec, JU Vice-Rector for University
Development, Dr Aneta Lipińska, representative at the CG
Doctoral Studies working group, and I, representative of the JU at
CG and Chair of the CG Academic Exchange and Mobility group.
In the field of language competence and the art of presentation, the
competition was supervised by Dr Monika Stawicka, representing
the Jagiellonian Language Centre.
The rules of competitions organised around the world under
the name 3 Minute Thesis (3MT) were developed in 2008 at the
University of Queensland in Australia. Since 2017, the Coimbra
Group – a network of the oldest and most prestigious universities
in Europe – has been running the final of the 3MT competition at
its annual general meeting.
At the CG 3MT, PhD students present their research concepts
during a three-minute presentation in English, using only one slide.
Attractive prizes are planned for the top three contenders, including
one-month research stays at selected university affiliated with the
Coimbra Group. In addition, the winner of the CG 3MT JU has
the opportunity to represent the Jagiellonian University during the
international competition finals at one of the CG universities. This
year’s final is scheduled for June at the University of Montpelier.
However, due to the exceptional circumstances related to the
pandemic, it will probably take place at a different time.

A screenshot taken during the CG 3MT JU final meeting (MS Teams
meeting). In the picture: J. Świt, Prof. D. Malec, Prof. St. Kistryn,
Dr M. Stawicka
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UNA.TEN Teams from JU
Izabela Krajewska and Hanna Gemza

The first prototype is ONE-TO-ONE, which aims to enable artists
to earn money at a time of crisis, and to provide audiences with an
unusual, interactive experience in their own houses. The second one
is a specially created VR space – VR LOUNGE, where it is possible
to take part in the event in real life (tents set up in several locations,
each show up to seven people), but at the same time by using new
technology and personal smartphones.
The Digital Jagiellonians Team focused on improving online
security as well as eliminating the problem of online exclusion

International Relations Office

O

n 27 April 2020, the Jagiellonian University started an
international project UNA.TEN – “Transfer Emergency
Now! 10 days for change” organised by Una EuropaUniversity Alliance Europe.
UNA.TEN is an open innovation design process aimed at
developing solutions to address real challenges in COVID19 postemergency times. For 10 days, under the supervision of mentors,
students’ teams and PhD students from the UNA Europa partner
universities worked on their own solutions to current challenges
in four areas:
• How to rethink entertainment and cultural activities during the
COVID post-emergency period?
• How to protect our privacy and help fight dangers, fears and
misconceptions in a digital world?
• How to ensure traveller’s safety when COVID-19 has not been
fully defeated yet?
• How to avoid food waste on the field level due to supply chain
disruption?
The Jagiellonian University was represented by:
• the Culture Team
• the Digital Jagiellonians Team
• the Food Supply Chain Team
• the Tourism Team.
We are proud to present the results of the project that our
students have successfully developed.
The Culture Team has dealt with the sector of cultural events,
which has suffered significantly from the pandemic COVID-19.
Firstly, they interviewed both festival organisers and audiences. After
creating their personal profiles and the initial prototypes, they focused
on two solutions that they showed during the final presentation.

UNIVERSITY
NEWS
FEATURES
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UNA.TEN – The Culture Team
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UNA.TEN – The Food Supply Chain Team

I. Krajewska

by creating an educational programme addressed to people
over 50, especially the elderly. They considered this to be
an important issue because elderly people are particularly
vulnerable to various types of abuse and danger online due to
a lack of adequate preparation. The Digital Jagiellonians Team
has prepared a plan to implement good practices to improve
the use of the Internet and new media technologies after the
pandemic COVID-19. “The solution proposed by the Digital
Jagiellonians Team is a combination of data analytics with
digitisation and good cause – it must work!” – said dr Maciej
Kawecki, President of the Lem Institute, who supports our
students within this initiative.
During an intensive ten-day period, the members of the
Tourism Team worked on ideas that will help save the tourism
sector after the pandemic. They developed the idea of SPOT
(Safe & Personalised Organisation of Travel), which responds
to the needs of tourists and shows entrepreneurs the way of
development. SPOT provides safe, self-guided travelling with
a remote guide, either by phone or application. Furthermore,
the Tourism Team continues to work on a device called
Sprinkler, which is an automatic disinfectant dispenser that
can be installed, for example in public transport.
The Food Supply Chain Team has been working on
solutions for the security of food supply chains during the
COVID-19 pandemic. They have developed a prototype, the
central point of which is a database of contacts and easily
accessible information. The aim of this solution is to exchange
information between large producers and NGOs, hospitals
and other processors. One side provides detailed information
about the surplus of the product, usually in wholesale quantity
and price. The other side buys this excess or places its demand
for a specific product in the database.
The project attracted a lot of interest and was an opportunity
for the first virtual mobility, so we are already planning further
initiatives.
Congratulations to the groups on their great ideas and
AIP UJ that supported all the groups from the beginning
of the project. All the presented solutions will be applied in
practice (open source license) by institutions and companies
that provide this kind of services with the assistance of AIP UJ.
For 10 days we became the UNA Europa Family.
We encourage you to follow @UNA_Europa on Twitter
and https://www.una-europa.eu/ for the latest updates on
#UNA.TEN.

UNA.TEN – The Tourism Team
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The Culture Team: Dr Marta Materska-Samek, an academic,
researcher and manager of innovative projects in the field of culture
and media, Dr Mateusz Lewandowski, a researcher and consultant,
Karolina Chećko, a student of journalism, social communication
and knowledge about the theatre, Julia Papiernik, a student of
neuropsychology and cognitive neoroscience, Rafał Koziołek,
a student of public management and cultural studies, Katarzyna
Strzebońska, a student of social media management, Anna Kuca,
a student of applied psychology.
The Digital Jagiellonians Team: Dr hab. Regina LenartGansiniec, the Institute of Public Affairs, Dr Klaudia Proniewska,
adjunct at the Department of Bioinformatics, Mira Fecko, a law
student, Anna Pukała, a student of neuropsychology and cognitive
neuroscience, Piotr Filipiak, a student of psychology, Adrian Górski,

UNA.TEN – The Digital Jagiellonians Team
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a student of IT, Mateusz Jakubik, a PhD student of the Faculty of
Law and Administration.
The Tourism Team: Dr hab. Jan F. Jacko, the Institute of
Economics, Finance and Management, Dr Agnieszka Konior, the
Institute of Culture. Michał Lis, a student of bioinformatics and
archaeology, Paulina Richert, a graduate of film studies and a student
of international migration, Elodie Thevenin, a PhD student at the
Institute of European Studies, Patryk Wacławczyk, a PhD student at
the Doctoral School of Exact and Natural Sciences, Justyna Wydra,
a student of journalism and social communication.
The Food Supply Chain Team: Agnieszka Tekiela and dr hab.
Agnieszka Zagórska, the Faculty of Pharmacy, Wiktoria Wernicka,
a second-year student of the first degree a law student, Katarzyna
Wikiera, a student of applied psychology, Stanisław Szufa, a PhD
student of computer science, Norbert Wolan, a PhD student at the
Faculty of Biochemistry, Biophysics and Biotechnology, Tomasz
Wróbel, a PhD student at the Faculty of Biochemistry, Biophysics
and Biotechnology.
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UNA EUROPA 1Europe kick-off meeting at the KU Leuven
I. Krajewska

Izabela Krajewska and Dorota Maciejowska
International Relations Office
On 22-24 January 2020, the official launch of the
international project 1Europe, implemented under the UNA
EUROPA – University Alliance Europe, took place. The alliance
includes eight European research universities: KU Leuven, Freie
Universität Berlin, Alma Mater Studiorum Università di Bologna,
Helsingin Yliopisto, the University of Edinburgh, Universidad
Complutense de Madrid, Université Paris 1 Panthéon-Sorbonne
and Uniwersytet Jagielloński.

T
I. Krajewska

he 1Europe project is funded under the Erasmus European
Universities Initiative programme, announced for the first
time in 2019 by the European Commission. European
Universities are international alliances of higher education
institutions from across the EU, which share a common longterm vision, promote European values and European identity.
The goal of this initiative is to strengthen the mobility of students

Student discussions during a coffee break
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Prof. B. Brożek (in the middle) presenting the concept of the Future
University Lab during the one of the panels

and staff, as well as to achieve significant progress in the area of
quality, efficiency, and international competitiveness of European
universities. All EU higher education institutions and their
associated partners, i.e. institutions outside the area of higher
education, can become members of the alliances.
During the inauguration of the 1Europe project, the Jagiellonian
University was represented by Prof. Stanisław Kistryn, JU ViceRector for Research and Structural Funds; Prof. Bartosz Brożek,
Project Manager of 1EUROPE and Vice-Dean of the Faculty of Law
and Administration; Dorota Maciejowska, Networks Co-ordinator
from the JU International Relations Office; Hanna Gemza,
Co-ordinator of the UNA Europe Alliance at the Jagiellonian
University; Izabela Krajewska, Promotion and Social Media Coordinator at the JU International Relations Office; representatives
of the following expert groups: “Sustainability” Prof. Piotr Szwedo;
“Data Science & Artificial Intelligence” Prof. Piotr Białas; “Cultural
Heritage” Prof. Piotr Krasny; “European Studies” Dr Natasza
Styczyńska and representatives of working groups: “Mobility” Dr
Izabela Zawiska from the JU International Relations Office and
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“Teaching and Learning” Dr Karolina Czerska-Shaw. In addition,
the Jagiellonian University was represented by Marcelina Kościołek,
President of the Student Association of the Jagiellonian University
and the associate partner of UNA Europa, Paweł Błachno, Director
of the Jagiellonian Centre of Innovation.
On 22 January, the 1Europe project partners met at the KU
Leuven in Brussels. The meeting began with a gathering of the
UNA Europa Steering Committee, whose representative at the
Jagiellonian University is Prof. Bartosz Brożek. During the session,
the strategy for implementing the 1Europe project was discussed.
Parallel to the Steering Committee, a meeting of the “UNA
Europa Research Task Force” working group was held, devoted to
the research and innovation development plans envisaged in the
project. The meeting was attended by Prof. Stanisław Kistryn. An
important point of the day was primarily the connection of the
Rectors and the Board of Directors of UNA Europa with Themis
Christophidou, Director-General for Education, Youth, Sport and
Culture at the European Commission.
The key event was the afternoon open debate in which
the audience had an opportunity to speak. 300 people from 24
European and non-European countries took part in the event.
The debate was opened by the Rector of KU Leuven, Professor
Luc Sels: UNA Europa is becoming a true powerhouse in Europe,
an Alliance of eight comprehensive very strong leading researchintensive universities with global reputation… Collectively,
the networks stands for over half a million in student and staff
population, and if you take into account the online learners, we
number in the millions.
Prof. Bartosz Brożek represented the Jagiellonian University
in the one of the panels. He presented the concept of the Future
University Lab with a vision of holistic activities in the field of
systemic changes introduced in European universities of the future:
The problem-focused approach is really about a change of mindset.
So, when a researcher, or a student, or an educator, realises that their
goal is to solve problems, not to work in a field, not to transfer existing
knowledge to business, not to teach about particular issues, but to
solve problems then the entire perspective changes.
The topic of discussion was the future of European universities
and their importance for future generations and social, climate
and economic challenges. It was considered what skills students

should possess in the future, whether universities will only exist
online in 2030, and how European universities can work with other
stakeholders to create a new dimension in the European Higher
Education Area.
On 23 January, internal meetings of UNA Europa were held
at the University of KU Leuven in Leuven. During the meetings
the objectives and assumptions of the project were discussed,
leaders of individual task groups were presented and first working
meetings were held. Representatives of four areas: “Sustainability”,
“European Studies”, “Cultural Heritage”, “Data Science & Artificial
Intelligence” and working groups “Mobility” and “Learning and
Teaching” discussed future cooperation and division of tasks. It
was also a particularly important day for UNA Europa’s Student
Board. President of the Students Association of the University of
Edinburgh, Andrew Wilson was elected as the President of the
UNA Europa’s Student Board.
On 24 January, the UNA Europa Board of Directors meeting
was held to take stock of the cooperation and to discuss future
activities. Discussions during the three-day events of UNA Europa
partners were very promising and it is hoped that Project 1Europe
will contribute to creating a new ecosystem in the area of European
Higher Education that will meet the challenges of the future.

UNA Europa Board of Directors
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International students in Poland 2020
Aleksandra Szklarzewicz

awards: for social activity and commitment and for social
integration and professional activity.
In the category of the Bachelor’s studies, the winner was Lien
he International students in Poland 2020 Conference Chau Ton Nu from Vietnam. In 2017, she became a student of
took place in Łódź on 27 January 2020. The event was international relations (first-cycle studies in English) at the WSB
organised by the Conference of Rectors of Academic University in Dąbrowa Górnicza. She is a scholarship holder
Schools in Poland, “Perspektywy” Education Foundation and Łódź of the “International Scholarship Programme” of the WSB
University of Technology, in the venues of the latter. It gathered University. Ever since she started studying in Poland, she has
many distinguished guests from various education institutions participated in numerous social and educational initiatives, e.g.
in Poland, creating an opportunity for sharing views and ideas she co-founded the International Students Association at the WSB
University, organised a series
on the internationalisation of
of workshops called “Get to
higher education, admission
know my country”. Currently
of international students to
she is running meditation and
Polish universities as well
mindfulness workshops for
as international marketing
participants of the University
strategies, related to attracting
of the Third Age, and is
students from abroad.
conducting workshops and
One of the events of the
seminars on multiculturalism
conference programme was the
organised in secondary schools
ceremony of awarding “Stars
in the Silesia region.
of Internationalisation”. The
Huiling
Zhang
from
awards honour outstanding
China, a student of the
representatives of Polish higher
Faculty of Polish Studies of
education institutions for their
the Jagiellonian University,
remarkable
achievements
was awarded in the category
in the field of universities’ International students in Poland 2020 Conference Gala
of second-cycle studies. After
internationalisation. The award
is granted by a Chapter, which includes major Polish institutions graduating in Polish from the University of Guangzhou, she has
and organisations involved in the development of the process of been studying at the Jagiellonian University since October 2019
internationalisation. In the category of the “Star of public diplomacy” and is currently enrolled in the first year of the MA programme in
the winner was Prof. Adam Jelonek from the Jagiellonian teaching Polish as a foreign and second language. She is a translator
University. According to “Perspektywy”, Prof. Jelonek “is a true of Polish literature into Chinese (she translated the works by
ambassador of Polish higher education abroad”. In 2010-2014, Sławomir Mrożek and Wisława Szymborska). She cooperates with
he was the Ambassador of the Republic of Poland to Malaysia, the Confucius Institute in Kraków as an interpreter. The Dean
Brunei and the Philippines and was already active in the of the Faculty of Polish Studies, Prof. Renata Przybylska and Dr
process of internationalisation of Polish universities during Dominika Izdebska-Długosz from the JU Department of Polish as
his career as a diplomat. Today he uses his experience at the a Foreign Language, who nominated Huiling Zhang, accompanied
Jagiellonian University, holding the post of the Rector’s Proxy the student during the gala.
In the category of third-cycle studies, the winner was Godlove
for Internationalisation. As it was stated at the time of honouring
Prof. Jelonek with the award, “he is strongly involved not only in Suila Kuaban from Cameroon, who is a third-year PhD candidate
improving the internationalisation of the Jagiellonian University, in computer science at the Silesian University of Technology. He is
but he also effectively and consistently builds the brand of Polish also an assistant lecturer at the Institute of Theoretical and Applied
higher education abroad”. Professor Jelonek is a graduate of the Computer Science of the Polish Academy of Sciences in Gliwice. He
Faculty of Journalism and Political Science of the University of has published in the American scientific journal “IEEE Transactions”,
Warsaw. Moreover, he graduated from the University of Illinois co-conducted classes for students and participated in the European
where he received his MBA. His PhD degree and habilitation Programme H2020 SerIoT. In addition, he has worked for the
concerned sociology, focusing on the social development theory community of his native country. As part of the ICT4kids project, he
and programmes as well as the theory of democracy and political has prepared programmes of IT classes for Cameroonian children.
The Special Awards were granted to: Mikhail Urmich,
anthropology of East and Southeast Asia. Currently, he acts as
Head of the Institute of the Middle and Far East of the Jagiellonian Uzbekistan, from Warsaw University of Technology for social
University. He is the author of several dozen articles and books on integration and professional activity, and to Yauheniya Barkun –
the theory of social change as well as on the political, social and a Belarussian PhD candidate at Białystok University of Technology
for social activity and commitment.
ethnic relations in the region of Southeast Asia.
Finally, let us give some data. In the 2018/2019 academic year,
During the Conference the best international students of the
Polish universities were honoured. It was the tenth edition of the 78,259 foreign students from 174 countries studied in Poland,
contest organised as part of the Study in Poland Programme. Over which was 5,516 more than the year before (an increase of over
70 applications from more than 30 universities were submitted. 7.5 percent). In the current academic year, the number has risen to
There were three main categories of the award: best international around 85,000, according to the preliminary data presented at the
student of first-, second- and third-cycle studies, and two special International students in Poland 2020 Conference.
International Students Office

A. Szklarzewicz
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Polish-Brazilian scientific and didactic co-operation in botany
Bartosz J. Płachno
Institute of Botany, Faculty of Biology

Serra Da Canastra landscape
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B. J. Płachno

P

Scientific expedition to Serra Da Canastra

Prof. B.J. Płachno with the PhD student Samanta Gabriela Medeiros
Carvalho during one of the scientific expeditions
B. J. Płachno

lants, especially carnivorous plants, can connect people.
Thanks to them, an international scientific collaboration
between two well-known seats of learning of botanic research,
i.e. the Institute of Botany of the Jagiellonian University (JU) and
the Laboratory of Plant Systematics, School of Agricultural and
Veterinarian Sciences at the São Paulo State University (Unesp),
has been established. Since Brazil has one of the most interesting
floras, extremely rich in carnivorous plant species, this creates
extraordinary research opportunities.
The scientific collaboration between JU and the Brazilian
partners started in 2009 with establishment of co-operation with
the Universidade de Mogi das Cruzes that resulted in a 3-month
research stay of Debora Clivati at the Institute of Botany of the
Jagiellonian University. Ms. Clivati learned histological techniques
and we published two scientific papers together.
The scientific cooperation with the research teams of Prof. Dr.
Vitor Fernandes Oliveira de Miranda and Prof. Dr. Alessandro
de Mello Varani from São Paulo State University concerns
various aspects of carnivorous plants biology, especially from the
Lentibulariaceae family (the bladderwort family), whose species of
plants are characterised by small hollow sacs that actively capture
and digest tiny invertebrates, i.e. animals such as insect larvae,
aquatic worms and water fleas. Together, we organise joint scientific
expeditions, e.g. to the Serra da Canastra, region of the Delfinópolis
municipality in Minas Gerais, where the scientific material is
collected. We have jointly published 15 scientific papers in scientific
journals, including a research article (authors: S.R.Silva, B.J.Płachno
and V.Miranda) about Genlisea hawkingii, a new species that has
been found in only one locality thus far, in the Serra da Canastra
region. The species epithet “hawkingii” was attributed as homage
to the great English theoretical physicist and cosmologist, Stephen
William Hawking, who died on 14 March 2018.
The didactic aspect of our bilateral research co-operation is also
of paramount importance and results in teaching a series of lectures
or courses for students, eg. “Plantas que adquirem nutrientes de
outras fontes: plantas micoheterotróficas, parasitas e carnívoras”
conducted by Professor Bartosz J. Płachno at the São Paulo State
University (Jaboticabal municipality) in 2016, “Ecology of plant
pollination” – another course that was conducted by Professor
Płachno at the São Paulo State University (Jaboticabal municipality)
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Prof. V. Miranda (in the middle) together with the JU Faculty
of Biology PhD students

B. J. Płachno

in 2019 and “Molecular phylogenetics – a theoretical and practical
course” led by Prof. Dr. Vitor Fernandes Oliveira de Miranda at the
Jagiellonian University in Kraków in 2019. Moreover, Professor
Miranda will also run a course “Phylogenetics and systematics:
topics about the theory and practice” in the next summer term for
students of the Faculty of Biology of the Jagiellonian University.
There are also joint trainings and workshops, as well as the
bilateral exchange of academics and doctoral students within
the ERASMUS+ and PROM Programmes. In the framework of
these activities, a PhD student from Unesp, Samanta Gabriela
Medeiros Cravalho spent six months at the Faculty of Biology of
the Jagiellonian University perfecting her scientific research within
her co-tutelle doctoral thesis (the PhD supervisors are: Prof. Dr.
Vitor Miranda and Professor Bartosz J. Płachno).
It should be noted that developing and fostering the scientific
collaboration with our Brazilian partners is possible only by dint
of funds from various external programmes such as: ERASMUS+,
ZintergrUJ, POWER, PROM and Fundação de Amparo à Pesquisa
do Estado de São Paulo. During the scientific stays at JU, Prof.
Miranda met with Vice-Rector of Research and Structural Funds,
Professor Stanisław Kistryn and the authorities of the Faculty
of Biology and the Faculty of Biochemistry, Biophysics and
Biotechnology, as well as the Brazilian Ambassador to Poland, His

Prof. St. Kistryn, Prof. J. Jura and
Prof. V. Miranda

Teaching classes in Brazil (Prof. B.J. Płachno in the middle)
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Prof. V. Miranda, H.E. Hadil Fontes
da Rocha Vianna, Prof. B.J. Płachno

Excellency Hadil Fontes da Rocha Vianna. In the near future, the
Jagiellonian University (i.e. the Faculty of Biology and the Faculty
of Biochemistry, Biophysics and Biotechnology) and Unesp plan
to strengthen their co-operation by exchanging students and
academics.
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The 4th Transnational Meeting (TM4) of the
Consortium at the University of Amsterdam

Virtual
Environ

Aleksandra Szklarzewicz
International Students Office

A. Szklarzewicz

Fruitful discussions…

					

INTERNATIONAL RELATIONS

…during the Digipass TM4 meeting

19

A. Szklarzewicz

T

he fourth Transnational Meeting of the Digipass
Consortium took place at the University of Amsterdam
on 24-26 February 2020. The meeting was attended
by delegates of all the six consortium members; University
of Edinburgh, University of Granada, University of Pavia,
University College Dublin, University of Amsterdam and
Jagiellonian University. JU was represented by three delegates:
the undersigned (International Students Office), Dr Adriana
Prizel-Kania (Center for Polish Language and Culture in the
World) and Adriana Hołub-Palonka (International Relations
Office). The main aims of the TM4 were to evaluate the
development of student capsules and reach a common position
Digipass TM4 meeting at the University of Amsterdam
regarding the form of the staff toolkit.
On Monday, 24 February, the meetings kicked off with
a welcoming session and agenda given by Willeke Jeeninga, and related financial matters. During this session, participants
Guido de Wilde (UvA) and Isabell Majewsky Anderson (UoE). were presenting various dissemination actions that had been
During the following session, delegates reviewed
undertaken so far in order to propagate the
and finalised the content of student capsules.
results of the project. Afterwards, participants
It was an opportunity to identify capsules that
drafted a preliminary schedule of the upcoming
would potentially require modification and
International Staff Week 2 in Granada, June
support. Afterwards, UoE led a session on the
2020. It was also determined that the next
EAC – the external auditors that would be
transnational meeting would be held at the
assessing the outcomes of the project. In the
University of Pavia at the end of October 2020.
course of the session, it was decided that each
This was followed by a session concerning
EAC would receive a welcome pack and branded
upcoming multiplier events; in Granada and
gifts and that short biographies of each member
Amsterdam. Afterwards, the delegates finalised
would be added to the project’s website.
reviewing the student capsules.
Digipass QR code
The next session was devoted to the Staff
The final day of the 4th Transnational
Toolkit and the Community of Practice. During the session, Meeting (TM 4) began with a session concerning the ICT
the participants brainstormed the ways to maximize the use of Tools and Moodle platform. The session was attended
LinkedIn for the purposes of the Community of Practice. The virtually by Ignacio J. Blanco, University of Granada. Next, the
first day of TM4 was wrapped up with a training on the creation representatives of Unipv provided an update on the development
of webinars, as it was decided that delegates would organise of the hand book, which as agreed would be distributed during
webinars related to the theme of their working groups. However, the final Multiplier Event in Kraków. Afterwards, it was decided
the development of ICT tools would be excluded from the CoP.
that each partner would designate an individual that would
The second day started with a session on the CoP and Staff be a contact person in respect to the DigiPass consortium. In
Toolkit; the participants managed to agree on the form and its conclusion, the Transnational Meeting 4 was an important step
content. Then, UoE led a brief session on the interim report for the development of student capsules and the staff toolkit.

From an-ex-native speaker: On Becoming Polish
Ramon Shindler

Many leave and never come back. The classes take place a couple
of times a week, but also two or three times a year each group goes
away on a residential course to places like Niedzica, a 14th century
I saw you on television. Congratulations! Now we can speak to castle, then on the Czechoslovak border, now a short walk from
Slovakia. This is a job with my name on it. And the intended two
each other as one Pole to another.
years turns into three, then four, then five. In this peripatetic line of
t is November 2003. I am walking along Karmelicka Street in work, certain things are important. If you have a job that you really
the centre of Kraków. Very close to where I live. The speaker enjoy, then that can be enough to keep you going. If work together
of these words is shaking my hand and smiling broadly. I have with a great people, then that on its own can be enough. If it is
an interesting time in that country’s
seen him many times before, roaming
history, then this too can make you
the streets, but this is the first time
want to stay. If you live in a magical
we have met. He introduces himself
place then you can just walk around
as Jasiek. I have always assumed that
town, marvelling at the surroundings,
he is homeless, but it seems he has
and allwith a smile on your face. This
access to a television. A couple of
is Kraków in the 1980s. It is love at first
days before I have become a Polish
sight. And second sight. And every
citizen and a clip from the ceremony
sight since. All of those elements come
is shown on the main evening news.
together to form an almost narcotic
Jasiek is watching and recognises
experience. From my very first day
me. He tells me how happy he is that
here I tell myself that I can easily stay
I am now Polish. We chat for a short
here for quite sometime. Sometimes
while. He then asks if I have any
you just know these things. Although
spare change. I give him some coins
I do not have thirty-five years and
and he goes into the corner shop and
counting in mind.
buys the smallest bottle of Żytniówka,
1989 comes and communism
vodka made from rye. This becomes
falls. I like to think I did my little bit
a fairly regular occurrence over the
to help bring it down. But by 1993
next 16 years or so. Sometimes Jasiek
I feel ready for a new challenge.
spots me from the other side of the
Poland is starting to become a bit
road and he calls out “Królu!” (Hey,
normal after the insanity of the
King!), and my hand immediately
communist era. I miss the craziness.
and automatically reaches for my
I move a little further east to work in
pocket in search of a few zloties. I do
Ukraine, in Lviv. Soviet communism
not know his story. How he has come
was different to the Polish variety. In
to be on the streets. He knows very
the Soviet Union it was as if a tyrant
little about me, apart from where
grandparent had passed away in the
I live, and that we now share the same
A pre-EU UK passport. The kind they want to bring back
night. One who you loved, hated and
nationality.
I have become Polish. How did that come about? It was feared in equal measure. And who always told you exactly what you
never on my to-do list. Born in London, my British passport should do. And was now gone. Without leaving any instructions.
and knowledge of English have allowed me to travel and work Many people were lost, not knowing which direction to take. A few
as a teacher. I have always taken the view that if you don’t know thrived. In Poland it was as if they took the old system into the back
where you are going you can’t get lost. My original plan, inasmuch yard. And put it out of its misery.
I am in Ukraine for three years. After which I return home. To
as I’ve ever had one, was to keep moving. A couple of years here,
a couple there. Like a piece of shipwreck, wash up somewhere, meet Kraków. A year or two into the new millenium I decide it might be
some new people, do some teaching, learn the language, see things a good idea to apply for Polish citizenship. It is now seventeen or
in a different way, then move on and do it again. But sometimes so years since I first arrived and it is looking like I might be here
life has its own agenda. Living in France is followed by Sweden, for the long haul. I fill in the necessary forms. I am told that the
then Germany, Scotland, Spain, Argentina and the Soviet Union. In process can take years and that the final signature must come from
1984 I apply for a British Council post in Kraków. Teaching at the the president. It seems that things can be speeded up if I can get
Jagiellonian University at something called the Studium. To give it character references od osób godnych zaufania, from trustworthy
its full name – Studium Doskonalenia Językowego dla Nauczycieli people. But do I know any? I decide to call in some favours from the
Akademickich – the Language Improvement Centre for Academic Studium years. Many of those students are now in positions of some
Staff. We teach languages to university teachers. Lawyers, doctors, authority - professors, directors, doctors, even Pan Wojewoda, the
physicists, mathematicians, historians, to name only a few. Teachers president’s representative in Małopolska, Lesser Poland, of which
of everything. Some of the finest minds in Poland. They have stayed Kraków is the capital. I ask about twenty people who, to me, are
on in academic life because there is little or no outlet for their talents trustworthiness personnified, and no one declines. But most ask
in communist Poland. They need languages to read literature in a simple question. Are you sure you want to do this? You want to
their chosen fields, to write papers, to give talks at conferences, and become Polish? You have a British passport, an EU passport. You
to apply for that all-important scholarship at a university abroad. have permanent residence here in Poland. Are you sure you’re sure?
Institute of English Studies, Faculty of Philology

I
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I’m sure I’m sure. I attach a wad of references to my application in a referendum about whether the country should stay in the
forms and hand them in. Some eighteen months pass. The president European Economic Community, as the EU was then called.
gives his assent. I receive an invitation to an official ceremony I vote yes. Of course I do. I’m European. Fast-forward forty-one
during which I will formally become a Polish citizen. For some years. In 2016 another referendum is held. This time I do not vote.
reason which now escapes me I do not confirm my attendance at the Despite representing my country of birth for many years, both
ceremony. A few days before I receive a telephone call. They need officially and unofficially, I am not allowed to. I have been away
to know if I will be there. I think
too long. Stay away for more
for a few moments before saying
than fifteen years and you are
yes. There is a parallel universe
disenfranchised. The country
where I say no. And in that one
decides to leave. To me it is
I never get to meet Jasiek.
an colossal act of self-harm
The ceremony, an elaborate
and I am immensely sad. After
affair, is held at the offices of
some four years of convulsions
Pan Wojewoda. My ex-student
Britain finally departs the
has by now ended his term
EU. They will now be able to
of office. It would have been
remove the offending words
good to receive my certificate
‘European Union’ from disof citizenship from him. There
United Kingdom burgundy
are twenty or so new citizens,
passports. And bring back
mostly from the ex-Soviet
the classic exceptional navyUnion. And this Brit. I receive
blue ones. I do not leave.
the certificate. Press, radio and
I have a Polish passport. I’m
television are well represented.
European.
Two passports, only one of which, despite the wording, affords
I am interviewed afterwards.
Rewind to 1984. If someone
membership of the EU
“Why did I want to become
had told me then that I would
Polish? How does it feel? Can I sing the national anthem?” A clip still be in Kraków in 2020, I would have been most surprised. If
makes its way to the main evening news. And Jasiek sees it. And they had added that Britain would no longer be a member of the
so starts an acquaintance that lasts years. And indirectly involves European Union, I would have been shocked. And that Poland
many small bottles of Żytniówka.
would be a member, then I would probably have been flabbergasted.
A year later, and only fifteen years after the fall of communism, If they then topped that off with the fact that I would still have an
Poland becomes a member of the European Union. So I now EU passport, a Polish one, I would probably have wanted to know
have two EU passports. My mind goes back to 1975. One of the what that person had been smoking.
last things I do before leaving the United Kingdom is to vote
It’s good to be European.

Bonjour – Hi. My Canadian experience en français
Institute of Political Science and International Relations,
Faculty of International and Political Studies

W. Wernicka

Wiktoria Wernicka
Quebec

M

aple syrup and French baguette. Vendredi Fou instead
of Black Friday. People supporting their local American
football team screaming “cours faster!”. Sounds weird,
does it not? This is what everyday life looks like in only one place
in the world. Welcome to Quebec, the French-speaking Canadian
province which represents the notion of European influence in
North America.
This winter semester I had a unique opportunity to take part
in a student exchange programme at Université de Montréal in
Canada. Montreal is the largest city in Quebec and the second most
populous agglomeration in Canada, after Toronto. According to
The Telegraph journal, we can describe it as half Paris, half Brooklyn.
Indeed, while walking around Montreal, you can see impressive sky
scrapers, modern concert halls, huge shopping centres on one side,
and cobbled streets, the Old Port, a sophisticated cathedral on the
other.
Four months spent in Quebec were filled with new international
friends (love you all!), university homework (yes, there was a lot of
it…), trips around Canada (Toronto and Niagara Falls are pretty
awesome!) and last but not least: many occasions to discover
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Exchange students studying in Montreal

what we call la culture québécoise. Every Canadian province is
different, but Quebec is quite special. It represents what the notion
of bilingualism stands for. Despite the dominance of English in
Canada and its omnipresence in the world, Quebecois seem to
protect their language heritage. Some say that they are hostile to
other regions and not willing to integrate in the Canadian spirit.
But could attempts to protect the original culture be defined as
hostility?
Even if it is not rare that Quebecois mix French and English
words while speaking, they do not forget about their particular
identity. We can hear it in the music they listen to (Charlotte Cardin
– bilingual singer), see it in advertisements of commercial brands
(MacPoulet instead of MacChicken at McDonald’s), but especially
in everyday behaviours. Famous “Bonjour – Hi” pronounced
cheerfully in every shop or cafe to welcome clients is not a myth.
I will remember it as a way to highlight the region’s originality and
to show their friendly attitude which is so characteristic for all
Canadians.
The province of Quebec would not be the same without its
warm-hearted people and… severe weather. The biggest threat to

While walking around Montreal…

New friends in Montreal

Trip to Niagara Falls
Severe winters

Montreal downtown
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Montreal sightseeing

exchange students coming to Montreal for the winter semester,
is definitely the weather conditions. You can hear terrible stories
about cold, wind and snow. Actually, I have seen the first snow this
year quite early – at the beginning of November. Despite the fact
that I had to switch my sneakers to heavy boots, I enjoyed it. It
created a very unique ambiance and was a good excuse to spend
long evenings in the dormitory, with a cup of hot chocolate in my
hand or (or rather with a bowl of poutine1) and friends by my side.
I will always remember Montreal as a place full of multicultural
vibes and Quebec as a province with strong regional identity and
passionating cultural heritage. I would definitely recommend it
as a student exchange destination. It is true that it would change
your perception of Canada. It would make you experience the real
Canadian diversity.
1
poutine – a traditional Quebecois dish which consists of French fries, cheese
curds and brown gravy.
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P. Soja

A research visit
to the Cambodian Institute for Cooperation and Peace
Institute of Political Science and International Relations,
Faculty of International and Political Studies

A

t the beginning of 2019 I visited the Cambodian Institute for
Cooperation and Peace (CICP) in Phnom Penh, Cambodia,
to conduct some research related to my doctoral thesis on
the contemporary problems of the Association of Southeast Asian
Nations’ (ASEAN) integration process. This journey was my first
scientific visit to Southeast Asia, despite my previous experience in
travelling to this region. Until then, I always tried to combine my
holidays with some academic assignments as I usually decided to
ad hoc meet with scientists or spontaneously search local archives.
This always depended on my actual location during my trips to
Cambodia or Singapore. As one would expect, most of these visits
were very unofficial, despite their tangible effects.
The visit to the CICP was a significant change in my, let’s called
it, “scientific holiday scheme”. I took the opportunity to apply for
a grant within PROM – Międzynarodowa wymiana stypendialna
doktorantów i kadry akademickiej (PROM Programme –
International scholarship exchange of PhD candidates and academic
staff). Before my research plan was accepted by the selection board
and I received the necessary funding for my project, I had been
obliged to find an institution that would agree to accept and host
me for the duration of my stay. In Cambodia this is not an easy task,
especially in recent times. I strongly believe that one of the main
reasons is the endless political tensions between Cambodia and the
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European Union, as well as the mutual disagreement as a condition
of Cambodian democracy, human rights and political pluralism.
Therefore, a European scientist working in the field of political
or international relations can be seen as a potentially problematic
guest regardless of his/her affiliations or known set of beliefs. So,
firstly I was informed, without any explanation, that my project
could not be carried out at any of the state universities. Fortunately,
I managed to contact CICP, an independent think-tank founded
by Prince Norodom Sirrivudh, a former Cambodian Minister of
Foreign Affairs, and in early February 2019 I organised my 3-day
research stay there.
Phnom Penh typical architecture
P. Soja

Paweł Soja
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Against this backdrop, the activity of CICP deserves special
attention here. The Cambodian Institute of Cooperation and
Peace is located on the outskirts of Phnom Penh, the capital of
Cambodia. Since the public transport in the capital is limited to
a few bus lines, it is impossible to get there by a tuk-tuk. It takes
up to 40 minutes in rush hour, so every morning I had plenty of
time to observe everyday life in the Cambodian streets sitting as
a passenger in a miniature moto-rickshaw, which everyone uses
as a taxi. You may probably think that I certainly must have some
exciting way-to-CICP stories to share with you… Unfortunately,
I’m not a newcomer to Cambodia, so from my point of view
everything seemed to be in the right place, i.e. policemen sleeping
in hammocks on almost every street corner, crowds of Buddhist
monks wandering around the roadside and people roasting insects
for lunch or approaching you at the red light to offer some cannabis.
Typical business in Cambodia.
The CICP building holds probably the biggest collection of
documents related to the process of Cambodia’s accession to the
P. Soja

Cambodia is one of the poorest countries in the world,
constantly included in the list of the Least Developed Countries
published annually by the United Nations. Although more than
four decades have passed since the fall of the Khmer Rouge
murderous regime, the country is still recovering slowly from its
debilitating past. Due to the widespread corruption, the lack of
human resources and financial support, this process is seriously
hampered at several levels. The current Prime Minister, Hun Sen –
a former soldier under Pol Pot’s orders – has been ruling Cambodia
uninterruptedly since 1985 – initially as a communist leader and
now as a “converted democrat”. The question of the legacy of
Cambodia’s current elite, which has effectively dissolved almost all
real opposition voices as well as the political future of the whole
nation are beyond the scope of this article. However all the problems
and shortcomings that Cambodian suffers also have a tangible
impact on its education sector. Therefore, the most informative
books and research on the country’s life are the result of the work
of researchers from American, Australian or European universities.

Phnom Penh street food
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Hamburger with… delicious cockroaches
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Phnom Penh downtown

P. Soja

Paweł Soja in the CICP headquarters

results, I can really contribute to the development of science
about Khmer policy and politics. During my research query there,
I also received many CICP publications, which are mainly reports
on foreign policy cooperation or conferences’ proceedings that
had been held under the aegis of the CICP. These publications,
undoubtedly of value to me, are an excellent example that the
CICP is a leading Cambodian institution to prepare political
analyses. This view was confirmed in early February 2020, when
the CICP was ranked 32 among 107 Top Think Tanks in South
and Southeast Asia and the Pacific (excluding India) in the 2019
Global Go To Think Tank Index Report [Note from the Editor:
Global Go To Think Tank Index Report is annually released by
the Lauder Institute at the University of Pennsylvania the most
comprehensive ranking of the world’s top think tanks].
Currently, the area of my research has shifted a bit. Most of the
new challenges will be addressed during my next research trips
to Singapore, where I plan to meet people directly involved in the
ASEAN policy. Notwithstanding this change, I truly hope to find
some free time to visit Cambodia again. Thanks to the PROM
support, I will always remember this trip as one of the key steps in
my personal development as a scientist.
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Association of Southeast Asian Nations (ASEAN) [Note from the
Editor: Cambodia is a member of the ASEAN since 30 April 1999].
As English is the official working language of the CICP, I started
my research without any additional local language course [Note
from the Editor: Cambodia’s official languages are Khmer, English
and French. The official script is only Khmer]. You have to know
that reading in Khmer seems to be a real challenge for those who
are not familiar with the loopy script of the Khmer language. The
CICP library is in a stuffy and dark room which is reminiscent of
the famous “The X-Files” TV series. However, I can’t say that there
was no specific charm. There certainly was! This weird room with
narrow aisles, piles of books covered with dust, cobwebbed volumes
and bookcases, and even small lizards running across the walls. It
was an amazing experience conducting my research in such a place,
especially as I got used to modern and spacious library halls of
European institutions. However, all the inconvenience magically
disappeared when I got permission to sit and work in the gatehouse
– the only available place with working air conditioning.
Despite the limited time of my research in Phnom Penh, I had
the privilege to meet Mr Pou Sothirak, a Cambodian academic
and politician, who is currently serving as the executive director
of the CICP. He was the former Cambodian Minister for Industry,
Mines and Energy and served as Cambodia’s ambassador to
Japan between 2005 and 2009. We had a long and pleasant
conversation about Cambodia’s experience with ASEAN, the
history of bilateral relations and new perspectives for our closer
co-operation. I was positively surprised by his openness and lack
of hesitation, even when we discussed some controversial issues
related to the Cambodian government’s agenda. In addition,
I interviewed the other members of the CICP and we exchanged
views on various topics, including Polish politics, our road to
freedom from communism and… national cuisine. To my further
surprise, at the end of my study visit to the CICP, Mr Pou Sothirak
offered me a position of a research associate at the CICP, which
I enthusiastically welcomed. I think it was a special honour for
me because now, by sharing my own observations and research

Studying on a volcanic island.
Klaudia Piszczek
Institute of the Middle and Far East,
Faculty of International and Political Studies

M

y major at the Jagiellonian University is Korean Studies.
It has always been my dream to spend a longer time in
Korea. Thanks to the international students bilateral
exchange between the Jagiellonian University and the Jeju National
University (South Korea) my dreams came true. My unforgettable
adventure began in mid-August during a wonderful, warm summer,
when I arrived at the Jeju Island for the next four months.
Jeju Island is a small island in the Jeju Province of South Korea.
The island lies in the Korea Strait, below the Korean Pennisula. Jeju
has a humid subtropical climate, so even in winter, the temperature
rarely falls below 0°C, in the mainland it may differ a little bit. Four

K. Piszczek

Jeju National University campus main road

distinct seasons are experienced on Jeju – summers are hot, humid
and sometimes rainy, whereas winters can be cool and dry. Jeju is
a volcanic island that has been formed by volcanic eruptions. It is
dominated by Hallasan (Halla Mountain), a shield volcano 1,950
meters high, and it is also the highest mountain in South Korea.
There is a lot to visit as Jeju is a natural world heritage site. So
I spent my free time during the sunny weekends with my friends
on sightseeing Jeju and the mainland of Korea, using only public
transport.
The semester started in September. As a foreigner, to be enrolled
as a student at the Jeju National University, I had to fulfil the
registration formalities, i.e. getting the registration card, student’s
ID and the dormitory. My dorm was located in the large campus
area, with many facilities such as a medical point, post office,
bank, a few shops, restaurants, cafés and libraries. In each dorm,
there was a student zone with a canteen and laundry room. I was
accommodated in a comfy and cozy room, with a girl from Spain –
we’re still in touch! During my stay at the Jeju National University,
various festivals were organised not only for students but also for
foreigners. As an international student from the bilateral exchange,
I was often invited to many University’s events where I was
acquainted with new friends and saw lots of new places.
As a part of the exchange programme I attended Korean and
also lectures conducted in English. I studied Korean every day for
three hours, and my classes in English were held twice a week. In
addition, there were some cultural excursions on the weekends,
during which I had the opportunity to visit new spots or to learn
new things – such as making cups from clay. My Korean language
teacher was really nice. She helped me a lot with the language and
organised some integrating class games. For the first four months,

City Hall at night
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Jeju island seen through the eyes of a Polish student

K. Piszczek

Seogwipo

I spoke Korean only, so I made much progress in Korean. I was able
to speak Korean on a daily basis while shopping or going out with
my Korean friends.
I studied with students from Vietnam, China, Japan, Mongolia
and Uzbekistan. Meeting people from other countries enabled me
to get to know other cultures, open up to new relationships and
develop my language skills in English and Korean. Other classes
were conducted by a teacher from Washington D.C., who decided
to start a family and settle down in Jeju. He was a friendly and nice
guy and as a teacher he helped us a lot. As a vocalist in a reggae
band he organised many trips and concerts for students. Thanks to
these activities, all international students got to know one another
and together we visited many places in Jeju, such as Udo, the nearest
small island. During Christmas, together with other students we
threw a Christmas party with games and Christmas gifts. For most
of us it was a farewell party, so it became a nice memory.
My stay in Jeju was also an excellent opportunity to learn more
and get to know Korean culture and society. Given the island’s
isolation, people of Jeju have developed a culture and language,
with many local legends and mystic beliefs, completely different
from those of the Mainland Korea. They even called the Jeju as
the “island of gods”. The most characteristic cultural artifact is
the ubiquitous “stone grandfather” carved from a block of basalt.
Moreover, each part of the Jeju island has its own good vibes.
The City Hall is always full of students - it is also the center of
nightlife and a perfect place to meet with friends. The bus ride
from campus takes only 15 minutes, so it is very close. Moreover,
I also spent, together with my friends, quite a lot of time in Aewol,
the east part of the Jeju. This is a very peaceful part of the island,
a place where you can relax, hear the sounds of the sea and see
beautiful views – I felt almost like in heaven there! Even though
we stayed in the small island, we also had the opportunity to visit
many places in the whole Mainland South Korea. Flights from
Jeju to Mainland Korea are not that expensive and the journey to
Seoul or Busan takes only about 1 hour. You also have to know
that in Mainland Korea every city has its own history and specific
ambience. Personally, I think it’s really worthwhile to travel and

visit as many places as you can, because the more you see and
discover, the better experience you get.
I believe that every form of student exchange is an extremely
valuable and useful experience, both for education and life.
Studying abroad opens your mind and broadens your horizons and
knowledge. It gives you a different perspective on the world. It also
enriches your personality in all aspects – you make friendships that
can last a long time! (I met my friend in Jeju and now we meet
again in Kraków because she came here as an exchange student).
My almost four-month stay in Korea has provided many positive
impressions and experiences that will bear fruit in the future. This
trip has strengthened my confidence and self-efficacy that it is
worth to continue my studies – I am sure that I will visit Korea
soon. And if you ever get a chance to go for a student exchange, go
for it!
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Sunset on the Iho Beach in Jeju

UNA Europa PhD Workshop
in Paris
Iryna Hnasevych
Faculty of Law and Administration,
Depatment of Public International Law

Sayantani Basak
Faculty of Biology,
Institute of Environmental Sciences

A

week before Christmas (18-20 December 2020) we
had an opportunity to participate in the UNA Europa
PhD Workshop. Information about this initiative was
announced by the Jagiellonian University International Relations
Office. The concept of UNA Europa Workshop is to provide the
opportunity to bring PhD scholars, researchers and students from
eight different universities in Europe to exchange ideas and discuss
a particular problem from different perspectives.
This year’s PhD Workshop was hosted by the Université Paris
1 Panthéon-Sorbonne and dedicated to the climate change issues –
from perception to action.
Each of us had 15 minutes to present the topic of our PhD I. Hnasevych in front of the Panthéon just before Christmas
studies which in our cases is international law and in biology. The
idea of bringing PhD students from different
working on the instruments to reduce the impact
disciplines seemed very interesting, and we have
of climate change. Never before had we thought
never had such an experience before. It turned out
that climate change could have so many different
to be very dynamic and insightful.
dimensions. Moreover, during the UNA Europa
The topics ranged from Physics, Biology,
Workshop everyone had a chance to participate
Law, Arts, Mathematics, Sociology, Geography,
in the process of creating art objects dedicated to
Architecture and Engineering, which allowed
recycling.
approaching the topic of climate change from
The scientific discussions with students and
different perspectives. The three-day workshop
professors from all over Europe along with the
included a walk across Paris to observe and learn
walks in the beautiful Christmas atmosphere
how the city is adapting to the climate change and
in Paris complemented each other and left us
working on tackling it. There were four different
with newly acquired knowledge and pleasant
routes to choose from, and we participated in the
memories. We hope to continue being part of
walk dedicated to the recycling and reuse of waste
UNA Europa and encourage other students to
and sustainable development in Central Paris.
share this experience. If you want to know more
During the walk we had a chance to learn some S. Basak and I. Hnasevych
about UNA Europa and its possibilities, please
insights on how to reuse wasted products and how
visit UNA Europa official website at www.unato engage the community into the sustainable development of the europa.eu and subscribe UNA Europa newsletter at www.unacity. We also met some activists and stakeholders who were actively europa.eu/contact-us

UNA Europa PhD Workshop
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I. Hnasevych presenting the topic of her PhD research
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ISAD becomes a partner of a new international programme
Monika Klecka
International Security and Development Programme,
Faculty of International and Political Studies

T

he Centre for International Studies and
Development of the Jagiellonian University
launches MA studies in Political Ideas in
a Digital Age Programme. This project has been
established thanks to the multilateral cooperation
of four universities – the Jagiellonian University
in Kraków (MA in International Security
and Development programme), CY Cergy
Paris University, the Political Institute of the
Catholic University in Lisbon and The Francisco
Marroquín University in Guatemala. Thanks to
this cooperation, the ISAD students will be able
to participate in the programme at CY Cergy Paris
University for one semester or one year, being
supported by Erasmus scholarships. Students
from other partner universities can participate
in the ISAD Programme in Kraków on the same
basis.
Political Ideas in a Digital Age is a programme
created by CY Cergy Paris University and
the UNESCO chair on Digital Innovation in
Transmission and Publishing, which specialises in
the field of new media and digital humanities. It draws upon the
diverse interests of a mix of seasoned practitioners and top-notch
academics whose research ranges from the history of political ideas,
digital humanities, political economy, digital law, data management
algorithms and techniques, automated surveillance by states of their
citizens, digital profiling via data mining, microtargeting of political
advertising, up to publishing studies. It is an interdisciplinary
course which bridges subject boundaries and uses both analytical
and institutional approaches.
The PIDA Programme is unique as:
• it allows studying ways in which political ideas have been
transformed by scientific progress from the 17th century to the
21st century – a digital age;
• it explains the nature of politics and democracy in the digital age;
• it refers to the Anglo-American and continental traditions;
• it has a teaching team composed of academics and seasoned
practitioners;

NEW PERSPECTIVES

• it is an interdisciplinary MA study programme;
• is uses both analytical and institutional approaches;
• it provides a research seminar on “Political Ideas in the Digital
Age”;
• it is supported by the Agora Research Centre.
The graduates of Political Ideas in a Digital Age will be able to
synthesize and comment critically on a body of academic writing
relating to contemporary political ideas since the 17th century
in a data-intensive environment; appreciate, analyse, interpret
and evaluate political issues, ideas and institutions across a broad
variety of sub-fields, in law, history of ideas, political economy and
data science; construct and defend a rigorous argument, both in
written form and orally, using primary and secondary materials;
follow and understand the use of date science by political actors
in transforming the nature of politics and government, as well as
acquire soft skills in the field of digital humanities.
The International Security and Development Programme is
dedicated to students interested in international relations and
development issues. It provides practical and theoretical knowledge
of those areas delivered by Polish and international scholars. It also
includes professional workshops conducted by experts. ISAD aims
at fostering creative thinking about complex problems of global
security and development, as well as to equip students with analytical
tools, language expertise, and cross-cultural understanding. It also
helps gain professional skills needed for managing global security
and development in an international environment.
The programme was established due to a prestigious grant
awarded by the Polish National Center for Research and
Development (in the framework of the EU Operational Programme:
Knowledge-Education-Development).
All the editions of our programme attracted over 250
applications from more than 40 countries from all the continents.
ISAD website: http://www.isad.uj.edu.pl/
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Those who make it happen
Carlos Panek Soares de Araujo

M. Stateva-Andronova

M. Kantor and A. Kozielska during the international fairs at RUB
in November 2006

administrative and financial assistance to holders of the Lew Sapieha
Award, the Iwan Wyhowski Award and the Króliczewski Educational
Fund (from 2007) and was the JU liaison officer in the International
Research Universities Network (2007-2015).
In autumn 1999, she initiated and organised the first “Welcome
meeting” and Christmas meeting for international staff and students.
In turn, in 2000 she initiated New Year’s concerts during which the
performers were the JU foreign students and the JU Choir. These
events, held in Collegium Novum, gathered over 200 participants
who were greeted by the then JU Rector Franciszek Ziejka.
Between 1997 and 2008, she administered another project –
visiting professor scheme at JU co-ordinated by the Polish-German
Academic Society and financed by the Alfried Krupp von Bohlen
und Halbach Stiftung. Altogether, the post of visiting professors was
offered to 38 professors from 22 German universities.
Maria represented and promoted the Jagiellonian University at
various international fairs held at European universities. Attending
Erasmus staff trainings organised at JU partner institutions, she
gave presentations on JU and its international collaboration.
Within “internationalisation at home” she organised numerous
international visits, meetings, fairs and conferences at JU. From 2004,
she was responsible for reports on international co-operation of the
Jagiellonian University.
Undoubtedly, she left an indelible mark on the JU Newsletter
that was created in November 1996 – its first editor being Iwona
Brzozowska-Guzik (until 2005). From the beginning of her
employment at JU, Maria regularly wrote articles for this bulletin,
and in 2006 she took over the responsibility of editing Newsletter,
which she enjoyed doing till her retirement. Within her 14-year
editorial work, Newsletter developed and received a new layout twice.
It has been published in full colour since 2015. One can say that
Newsletter grew with the development of internationalisation at JU,
witnessing numerous events and spectacular international careers as
well as glorious anniversaries, which it promoted in the international
arena. Maria did her best to narrate events related to the University’s
internationalisation, paying meticulous attention to details and
language precision.
We, at the International Relations Office, referred to Maria’s
knowledge and invaluable experience, admiring her immeasurable
willingness to help all the members of the JU community and its
guests.
In a word, the end of 2019 marked the end of our colleague’s
employment and commitment to the internationalisation of the
University. Thanks to her the JU International Relations Office would
not be where it finds itself today.
M. Kantor presenting the Jagiellonian University during
the ERASMUS at the University of Barcelona

M. Kantor

I

nstitutions, regardless of how long they exist, are built by
people. Throughout its 656 years of activities, the Jagiellonian
University, the oldest Polish institution of higher education, has
reached its prestige as well as excellence in research and education
through the activities and passion of its entire academic community.
An important part of the JU community is administrative officers
who are said to put together the pieces of the complex puzzle of an
academic environment, and it is one of these former members of the
JU staff to whom the following lines are dedicated.
Dr Maria Kantor is a retired liaison officer of the JU International
Relations Office. The course of her professional career was connected
with several institutions of higher education in Kraków. In 1984,
she graduated in English Philology from the Jagiellonian University
and began teaching English in various courses as well as doing oral
and written translations. At the same time, she studied theology
at the Pontifical Academy of Theology in Kraków (now the John
Paul II Pontifical University), from which she graduated in 1989.
Immediately after graduation, she was employed as an academic
teacher at the Academy, at the same time pursuing a doctoral
programme in Biblical Studies, in the Chair of Biblical Hermeneutics
and Judaic Studies. After having completed the programme and
written a doctoral dissertation entitled “Centripetal and Centrifugal
Structures in Biblical Poetry,” she obtained a PhD degree in 1997.
Additionally, she spent a whole semester at Heidelberg University,
Germany, as an exchange doctoral student within the framework
of the Tempus project “Student mobility for the study of religious
interaction: Christianity–Judaism–Islam.” It is worth noting that this
project was put forward in 1994 by five universities: the University of
Udine, the University of Turin, Heidelberg University, the Pontifical
Academy of Theology in Kraków and the Jagiellonian University.
Attending lectures and preparing her doctorate dissertation, she had
the occasion to get to know the oldest German university, both its
academics of the Institute of Oriental Languages and Cultures and
administrative officers from the International Office. As an exchange
student, she participated in various events and meetings organised for
international students in Heidelberg, a unique experience that proved
to be very useful in her work in the JU IRO.
Our colleague was employed as a senior specialist for international
relations at the Jagiellonian University in 1997-2019. At first, she
worked as assistant to the JU Vice-Rector for International Relations
and also dealt with international non-degree students and PhD
candidates at JU. From 1998, she became responsible for co-operation
with German, Austrian, Swiss and Israeli universities, and six years
later, she took over the duties related to bilateral agreements and
collaboration with other European universities. She also provided

M. Sprung

International Relations Office

M. Kantor and H. Michalik during the international fairs at the University
of Jena in June 2006
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Foreword
Since the very first days of the COVID-19 crisis, the Coimbra Group Executive Board has been
reflecting on how we could transform this unprecedented situation into an opportunity for our
network, as we have always done in the past, for sharing good practices in managing such an
extraordinary crisis. This reflection has started with the help of the Chairs and Vice-Chairs of
the Working Groups on Academic Exchange and Mobility, Education Innovation, Doctoral
Studies and Research Support Officers. This discussion allowed us to respond immediately to
a request from the European Commission on 20 March 2020 about the most urgent measures
to be taken regarding the crisis management in the context of the repatriation of students and
staff on mobility, and also with respect to the application of the “force majeur” clause of the
Erasmus+ programme: this led to the first Coimbra Group briefing paper on Impact of COVID19 on Higher Education.
This reflection was soon extended to all Working Groups and member universities, through a
comprehensive online questionnaire addressing all aspects of academic missions sent to
Coimbra Group Universities in early April 2020. The responses from 33 Coimbra Group
Universities have been collected within two weeks and are now published in this second
Coimbra Group study paper on Impact of COVID-19 on Higher Education and Research.
This in-depth study will enrich our collegial dialogue, might assist member universities in their
own crisis management through the sharing of experiences and ideas and should also help in
the definition of relevant practical and policy guidelines for the Higher Education and Research
systems overall.
Members of the Coimbra Group as well as Chairs, Vice-Chairs and participants of the Working
Groups are warmly acknowledged for this unprecedented demonstration of agility and
commitment despite all other constraints imposed by the COVID-19 crisis.

The members of the Coimbra Group Executive Board,
Prof. Ludovic Thilly, Executive Board Chair
Prof. Jürgen Barkhoff, Executive Board Vice-Chair
Prof. Luca Verzichelli, Treasurer
Prof. Cláudia Cavadas
Prof. Dorota Malec
Prof. Lenka Rovná
Prof. Daniel Donoghue
Prof. Johnny Laursen
Prof. Elmer Sterken
Prof. Efrem Yildiz Sadak
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Executive Summary
The COVID-19 outbreak is posing enormous challenges to universities and the delivery of
education and research. However, on a positive note, it has accelerated changes that were
gradually beginning to take place. At the time of writing, uncertainty on the lifting of restrictions
on movement and on social distancing protocols make it impossible to predict the medium and
long-term implications of the crisis. Following the launch of an online questionnaire across the
40 Coimbra Group constituent universities and several internal brainstorming sessions in early
April 2020, what stands out is the agility of universities’ response to the unexpected and
sudden challenges and their flexibility in terms of adjustment of practice. At this stage into the
COVID-19 crisis, this report is a collective reflection garnered from practitioners and
academics from across our member universities and has drawn out the following key takeaway
messages:

Key takeaways for universities:
•

Given the likelihood of online learning continuing into at least part of the next
academic year, universities could use this opportunity to reflect and elaborate on
renewed models of internationalisation at home. It is important that this process
involves the entire higher education community: top management, academic and
administrative staff and students.

•

The pivot to online delivery of education cannot be sustained in the long-term
because the vast majority of courses currently on offer were pedagogically
designed to be delivered face-to-face. This COVID-19 crisis is an opportunity to
reflect on good practice for the design of online and blended courses and the
challenges that this process entails in protecting learning outcomes for students.
An important investment in terms of financial and human resources will be needed.

•

Universities can take advantage of this opportunity to implement changes to
academic procedures and update existing, possibly outdated, regulations and
protocols.

•

University leaders and university associations could track and demonstrate how
important and multi-faceted is the universities’ contribution on society during the
pandemic and disseminate these findings to national and international policymakers for consideration for future policies and support mechanisms.

Key takeaways for policy-makers and funders:
•

Funding should be made available for research into the evaluation of the impact
of COVID-19 on higher education, in terms of international collaboration, teaching
and learning, research and innovation and internationalisation.

•

The European Commission has a critical role to play in this and future crises,
supporting universities not only in the activities funded within framework
programmes, but also in trying to harmonise national responses to a crisis.

•

It would be helpful to have a more systematic dissemination of the outcomes,
results, resources and tools developed in EU projects funded over many years
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and related to all the issues with which universities have been struggling over the
past two months.
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•

Funds originally intended for physical mobility could be redirected to other uses,
such as the development of “internationalisation at home” strategies and initiatives
within and across institutions and cooperation projects of all kinds to help quality
implementation of on-line teaching & learning, assessment and their quality
assurance. Funding could be made available for the technological equipment
needed to maintain strong reliable platforms for on-line teaching and learning.

•

Instead of applying standard instruments and rules, the European Commission
could offer blanket solutions which would be simpler to apply for all concerned:
universities, students, staff and researchers, national agencies, the EACEA and
the Commission itself. For example, a blanket 6 month extension for all projects
and grant agreements underway.

•

The value of research and innovation in addressing global challenges and its
contribution to economic activity should be recognised and investment in research
and innovation should be increased accordingly.

•

Further investment would be needed in strategies that support the mission of
public universities and the development and support of their staff so that they are
equipped to provide students with learning experiences and forms of assessment
that are equitable, fair, accessible and relevant to their specific contexts - even in
crisis situations.
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Introduction
As the spread of COVID-19 across Europe escalated through February and March 2020,
European governments responded by imposing various restrictions aimed at hindering the
spread of the virus. In almost all of the countries of Coimbra Group universities these
restrictions resulted in the closure of our university campuses. The spread of COVID-19 and
the measures adopted to face this pandemic are having – and will continue to have –
implications on many aspects of higher education including international mobility, teaching and
learning, research and doctoral studies.
This report is the result of a perceived need to exchange experiences and practices in facing
this unprecedented time in higher education. What Coimbra Group member universities have
in common is their long-established, multidisciplinary nature and high international standards
in research, teaching and learning as well as student and staff mobility. They also share a
history of collaboration and rich mutual exchange deriving from the diversity of national and
academic contexts in which they are situated and can bring together.
The report brings together the results of a survey with open questions developed by the
Coimbra Group Office and the Chairs and Vice-chairs of four working groups (WG): Academic
Exchange and Mobility, Education Innovation, Doctoral Studies and Research Support Officers
and the coordinator of the Erasmus+ Strategic Partnership project UNISAFE. The aim of the
survey was to seek feedback on how the COVID-19 crisis is affecting and is expected to affect
universities in the short-, medium- and long-term.
The questionnaire was divided into four sections regarding different areas:
Part I: Student/Staff Mobility
Part II: Teaching and Learning
Part III: Doctoral and Research Activities
Part IV: Transversal issues
The Coimbra Group sent the online survey to its 40 members in April 2020. The survey was
sent to each member university’s Coimbra Group representative, as well as to the chairs of the
working groups on 8 April. The deadline for responses was originally set for 17 April, but was
then extended to 22 April. Responses were received from 33 universities. The responses were
then analysed and discussed by the working groups who wrote the different sections of this
report.
Besides the survey, Coimbra Group Working Groups discussed these issues also at several
online meetings set up during the lockdown. The Working Group Chairs and Vice-chairs and
the UNISAFE project consortium were responsible for drafting a thematic brief for each area.
The Coimbra Group Office consolidated these into an overview report integrating the thematic
briefs as well as a section on transversal issues.
This report can only provide a snapshot of the situation at the time of writing (April 2020) in a
range of diverse contexts, it is not an analysis or evaluation of the policies and practices being
put in place. This, we hope, will come in the near future. It is divided into five sections outlining
the experiences and responses of Coimbra Group universities during the COVID-19
emergency in the following areas:

38

•

Student and Staff Mobility

•

Teaching and Learning
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•

Research and Innovation

•

Doctoral Studies

•

The contribution of universities to the global response

These five sections present each a different layout and can be read as stand-alone papers.
The section “Looking to the Future”, builds on the findings from the previous sections as the
basis for a collective reflection on the present and future of higher education and research.
It is important to keep in mind, of course, that there are considerable differences in national
higher education systems in Europe with divergent degree structures and academic traditions
which affect how courses are taught and assessed. There are also national and institutional
differences in terms of staff and student numbers, international students and academics,
funding mechanisms, availability of continuous professional development and support
structures for teaching and learning, both online and offline. These inevitably have an impact
on the strategies adopted.
Throughout the report there are several examples of practices at Coimbra Group universities
in response to the pandemic. It would be challenging to cite all the numerous initiatives going
on; the non-exhaustive list provided here is intended to illustrate rather the types and variety
of activities.
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1. Student and Staff Mobility
By Dorota Maciejowska (Jagiellonian University in Krakow), Chair of the Coimbra Group
Academic Exchange and Mobility Working Group and Tiziana Gatti (University of Siena), ViceChair of the Coimbra Group Academic Exchange and Mobility Working Group

The COVID-19 emergency outbreak has had a strong impact on the academic mobility of
students and staff.
Given the quick decision-making required, the mobility issue has received special attention in
this new and complex situation.
The pandemic hit Europe during the months of February and March, the latter coinciding, at
most European universities, with the beginning of the second semester of the academic year,
when the large majority of mobile students had already reached their host university and
started attending courses or their internship period abroad.
The universities of the Coimbra Group encompass approximately 20% of the total number of
mobile students at a European level: this implies that there was a large population who
immediately needed assistance and information, both from their home and host universities.
The most stressful period, in this respect, occurred between mid-March and mid-April 2020.
The International Relations Offices (IRO) at the Coimbra Group universities had to react
promptly in order to understand the complex situation related to mobility. They had to find the
best solutions to a number of different problems which suddenly affected both guest students
and staff, as well as home students and staff who were on an exchange abroad.
The policies and practices implemented at Coimbra Group universities in response to the crisis
will be described in the following section. These policies and practices vary according to the
measures taken by the corresponding national authorities of each country. The most important
and urgent issue was of course to guarantee the safety and wellbeing of all individuals.
Within the Coimbra Group universities, the Academic and Exchange Mobility Working Group
was already addressing the topic of safety (see: Guidebook for Coimbra Group Universities on
safety protocols for mobility: quoted in the official document of the European Commission
regarding the new Erasmus+ Charter for 2021-2027 (page 19). This enabled IRO staff to
handle the situation competently and efficiently, in spite of the unexpected and problematic
context along with the extra challenge of working remotely.
Considering the overall negative context, this was a positive outcome, which was undoubtedly
possible thanks to the involvement of the whole university community: rectors, vice rectors,
academic and administrative staff. Prompt and effective collaboration at every level within the
universities brought, and continues to bring, new approaches and alternative opportunities in
the field of international mobility.

1.1 Insights on Policies and Practices at Coimbra Group
Universities
Considering that the institutions responding to the survey are located in different parts of
Europe, the patterns identified in the responses confirm that all the constituent universities of
the Coimbra Group have been experiencing uncertainty and fear. We have all been facing the
same problems and we were all unprepared for this unexpected situation. The universities’

40
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first and immediate reaction has been to ensure the continuity of education, which is now
offered online. Coimbra Group universities were asked to answer the following questions. The
responses provided indicate that the priority now is to maintain and restore mobility in order to
continue the intercultural exchange developed over the years.

I. How does your university keep in touch with students and staff abroad and keep
them updated on changing travel advice and restrictions?
Communication with students abroad has never been more important since the COVID-19
outbreak. All Coimbra Group universities have maintained constant contact with their students
abroad. Queries were mainly related to return-home procedures and travel advice, financial
measures, updates on decisions undertaken by the national and university authorities, as well
as advice on specific problems encountered by individual students and staff. Universities were
obliged to support students and staff in facing the emergency situation, both financially and
academically, and in compliance with the recommendations from the European Commission
and the Erasmus+ National Agencies.
Various communication channels have been used. All Coimbra Group universities report
having used e-mail, phone (also emergency phone lines), websites devoted to the COVID-19
emergency and social media (WhatsApp, Skype, Facebook, Twitter). Some of them used
university applications and other tools (i.e. tutorial platforms, TEAMS platform) where the
students could receive information and talk directly to the authorities. Regular zoom meetings
were also conducted as well as online surveys collecting information on students’ and/or staff’s
plans regarding their return home, the problems they encountered, regular up-to-date health
advice and the appropriate guidance during this critical time. Generally, in all Coimbra Group
universities the IROs have been the entity responsible for direct communication with students.

II. What are the main difficulties related to the assistance provided to outgoing and
incoming mobility of students/researchers/staff and how are they been addressed?
What support is being provided to international students who remained in your city or
university student accommodation?
Coimbra Group universities have closely monitored their international students and staff and,
as much as possible, have provided assistance and advice on any incident that may have
arisen (housing, insurance, learning, health issues, etc.). In some cases, it has been
challenging to maintain contact with students due to delay in or lack of response. “Free
movers” have sometimes also been unreachable.
The difficulty also lay in the rapidly changing situation and the need for coordination between
several actors (universities, ministries, Erasmus+ National Agencies and others).
Coimbra Group universities reported that the most frequent challenges related to students and
staff abroad as well as incoming students were:
•

Travel restrictions that were adopted in the second half of March 2020 following
the cancellation of almost all flights and closing of the majority of borders;

•

The obligation to transfer study plans online at host university or at home
university. Online teaching and learning appears to have been a challenge for all
academic and administrative staff as well as students;

•

The closing of halls of residence and the requests for help to return home;
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•

Students being concerned about the safety precautions taken by host universities,
fearing becoming ill, and uncertain about how to proceed in such circumstances;

•

The insufficient manpower to support students in mobility. Staff from other
university units have had to help out;

•

The difficulty to predict what would happen, especially in the first phase of the
emergency (as it is a constantly evolving crisis);

•

Keeping students up to date by providing information on topics not strictly related
to the university (e.g. language barriers when accessing healthcare services
and/or residence permit restrictions).

Below are some examples of actions undertaken at Coimbra Group universities:
•

Booking of rooms throughout the city for incoming students in quarantine;

•

Engagement of private travel agencies to help students solve travel issues;

•

Launch of special mobile phone lines for international students who might need
health assistance;

•

Simplification of procedures related to accommodation rental, sometimes
reimbursement of housing deposits;

•

Calls for donation for students in need, which resulted in 120 emergency
scholarships offered to international students;

•

Distribution of face masks to students;

•

Online sessions organized by the student union where exchange students are able
to ask questions and receive assistance;

•

Daily drop-in zoom meetings with IRO staff.

The following structural solutions are also worth mentioning:

42

•

Commitment from all university service units to operate remotely. Support is
provided by authorities, international offices, study advisors, student deans,
Erasmus Student Network local sections, international student mentors/buddies,
etc.;

•

Psychological counselling organized for those who wish to receive it. In some
cases, Master’s students in psychology and their mentors were engaged, or it was
offered by professional units like Student Centres for Support and Adaptation;

•

Possibility to attend lessons and follow exams at the home institution for students
who did not have the option to attend online courses at the host institution;

•

University funds used to support international students in need, especially those
who held part-time jobs during their studies/internships.
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III. What is the role of the International Relations Office (IRO) in providing support and
at institutional level? Was an emergency team created?
The majority of universities appear to have set up centralized institutional emergency teams
whose members are university authorities, directors of central units and sometimes medical
doctors as advisors. In some cases, these teams already existed as regular crisis
management teams. However, in most cases, they have been established specifically
because of the COVID-19 outbreak. The IROs are members of these teams and play a
prominent role in dealing with outgoing/incoming students and staff. Frequently, central IROs
communicate with international officers at faculties and with other relevant units.

IV. Are you receiving support from your Erasmus+ National Agency in a timely and
efficiently manner for all KA actions? Is this coordinated with the relevant ministries?
Erasmus+ National Agencies (NA) operate differently from country to country when it comes
to dealing with the COVID-19 outbreak. Some of the NAs have strongly and rapidly supported
universities (in Finland weekly webinars were organized). In other cases, however, their
support has been lagging behind (in Italy no webinars were set up to train people on the new
procedures) and created additional administrative procedures (i.e. too many documents of
proof requested from students as well as additional signatures of legal representatives of the
university).
This situation can be partially considered as the result of the flexibility conceded to NAs by the
European Commission. More specifically, the NAs played a role in offering support with regard
to procedures related to the force majeure clause. The Finnish NA is the best example, as it
took on all the bureaucratic formalities related to the Erasmus+ students affected by the
COVID-19 outbreak and has been very flexible with regard to the recognition of the mobility
period and costs incurred by participants. Coimbra Group universities recommend a common
interpretation of the European Commission’s guidelines by NAs.
Usually NAs cooperate with ministries or national rectors’ conferences, which makes the
coordination of activities and decisions at national level more homogeneous. Nevertheless,
the Coimbra Group universities had to resort to their strategic networks to obtain a proactive
response from the NAs and the European Commission.

V. What practices and lessons learnt could be useful to share with other universities at
this stage?
The sudden lockdown and implementation of restrictive measures required a quick response
from the higher education community, which established novel procedures at very short notice.
Universities have learnt that they should always be prepared for the unexpected. This crisis
has revealed how important it is to be ready to react promptly and have the ability to adapt to
constantly changing situations. At the very early stage of the outbreak, the preventive
responses of some universities were not positively received by the higher education
community in different parts of Europe. This was the case for the early travel bans, which were
interpreted as being discriminatory towards international students.
We have also learnt that our institutions need emergency procedures in place that can be
activated immediately when required. The UNISAFE project, which is run by several Coimbra
Group universities with funding from the Erasmus+ Strategic Partnerships action, provides a
good example of emergency protocols and tools for higher education institutions.
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Following the experience so far, we have the following recommendations:
•

Maintain an agile organization;

•

Make the best possible decisions and be prepared to revise them if they are not
appropriate;

•

When it comes to people, act quickly. When it comes to administrative regulations,
act slower, as the information tends to change from one week to the next. Stay
calm, just try to be as informative as possible with the scarce information you have
at hand.

1.2 Examples of practices implemented at CG Universities in
response to the COVID-19 emergency
These quotes illustrate the types of initiatives identified (the list is not exhaustive).

I. Supporting students with travel solutions:
“The University of Bologna has provided students with the support of a private travel agency
in order to help them find the best possible travel solutions to get back home also in contact
with Italian consulates and embassies.” University of Bologna

II. Supporting students with individual problems:
“We did a survey and analyze the reported problems on a case by case basis in cooperation
with Faculties.” University of Coimbra

III. Supporting students with accommodation:
“There have been reserved several rooms throughout the city for students who have to be put
into quarantine, organized by the Faculty of Medicine.” University of Cologne
“Incoming students who wanted to leave early have been given the possibility to break the rent
with only one month of penalty, instead of three. Incoming students who left in a hurry could
break the rent by digital means and get their stuff packed and stored. Incoming students who
are staying are treated like all regular students.” University of Geneva
“A number of extra rooms are available, in case of need (in some cases, students have moved
to a different room just to feel safe).” Alexandru Ioan Cuza University of Iaşi
“For students who left and wanted to cancel their rental agreement, the procedure was
simplified and a central point of contact was established. This same central contact point was
used for home students abroad who had questions on repatriation etc.” University of
Groningen
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IV. Crisis management:
“Our university crisis management team meets once a week, the crisis management
leadership daily and there is regular communication with the city administration, the university
hospital and the Göttingen Association of Student Services.” University of Göttingen
“We're now working on a Risk Mitigation Strategy for the months to come and we suggest
that also other universities could do the same.” University of Padova
“Università degli Studi di Pavia still has to implement a protocol for the security of its students.
Actually there is an ongoing project (UNISAFE) that will allow it but it is still at an initial stage.
The present situation reveals to be a great case study to progress in it and create shared
common guidelines at this regard.” University of Pavia
“There is a permanent connection among university authorities, regional authorities and
national ones (Ministry of Education and Ministry of Foreign Affairs) through the Spanish
National Rectors Conference and all of them are trying to give support to students and
professors with special difficulties to return to Spain.” University of Salamanca

V. Financial support to students:
“Our main concern is that many international students who were funding their studies through
part-time jobs are now facing financial hardship. We are using various funds from the
university, student association and fundraising among alumni to alleviate financial hardship
(amounting to 17.000 Euro in total).” University of Göttingen
“The University launched a call for donations for students in need and granted more than
120 emergency scholarships to international students.” University of Jena

VI. Sharing good practice with international partners:
“The current crisis showed us how well-connected universities are on a national and
international level and how important it is to share best practices and exchange experience.
One example is the exchange of ideas in the Coimbra Group AEM Working Group during a
virtual meeting on April 15, 2020. It showed that the National Agencies act differently from
country to country when it comes to dealing with force majeure cases and it was agreed to
report to the Commission how important a unified interpretation of the EU Commission’s
guidelines is.” University of Graz

VII. Efficient communication:
“The University Administration organizes online conferences which are coordinated with
Istanbul Provincial Health Directorate for students and academic-administrative staff to raise
awareness of the risks and to be protected from the virus.” Istanbul University
“We prepared several surveys in which they (students) can also let us know whether they need
any assistance while staying abroad or in Kraków. (…) Afterwards, we have provided them
support tailored to their specific needs. Students who are residing in JU dorms have been
given the possibility of extending their period of accommodation.” Jagiellonian University in
Krakow
“At the end of March, a survey was sent to the outgoing students (both those already come
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back and those continuing their stay abroad) to gather all the information in a more
systematical way and to know about specific problems or costs they had faced.” University
of Siena
“To help students and teachers in this challenging times, SPbU created tutorials on the most
popular platforms for distance learning on https://online.spbu.ru. Incoming and outgoing
students’ activities are administrated by International Academic Cooperation department as
usual, but in an online format.” Saint Petersburg State University

VIII. Psychological support:
“International students and staff who decided to stay in Kraków are also supported by the
Rector’s Proxy for Students Safety and Security, Student Centre for Support and Adaptation
"SOWA".” Jagiellonian University in Krakow
“In addition to the existing psychology support unit, a dedicated team has been set up.”
University of Montpellier

IX. Engagement of student community:
“Our ESN section is also very active and is promoting online recreational activities, while the
University has developed a brand new website entirely devoted to the situation:
https://web.unipd.it/stayhome/ .” University of Padova
“Moreover, student volunteers go around all the university residences, once a week, to meet
with these students and report on eventual problems. What started as a geographical issue
(i.e. start of the epidemic in China then spread to Italy) quickly became a global one, with
impact on all academic missions.” University of Poitiers
“As to the Erasmus programme, our student volunteers from the ESN network made fabric
face masks for part of our incoming Erasmus students and we also bought reusable face
masks for the rest of them plus provided instructions how to made them – as it has been
obligatory in the Czech Republic to wear a face mask ever since the start of State of
Emergency in March.” Charles University in Prague

X. Networks and online courses:
“There has been some virtual mobility. We are member of UArctic network and they offer
Circumpolar Studies online. In addition, Baltic University Program offers online courses, which
can also be included in intensive courses. Then we have been involved in the projects within
Coimbra Group: Enterprise-University Virtual Placements and the VICTORIOUS project.”
University of Turku

1.3 Mobility during COVID-19 outbreak (in numbers)
As mentioned in the First Coimbra Group briefing paper on Impact of COVID-19 on Higher
Education released on 20 March, in the early phase of the crisis our universities have dealt
with urgent needs regarding rapid repatriation of students and staff on mobility within and
outside Europe.
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Table 1 (see Annex 2) provides an overview of the mean numbers of incoming (698) and
outgoing (582) students and staff at respondent Coimbra Group universities who were in
mobility during COVID-19 outbreak.
The table also informs on the proportion of incoming (71,3%) and outgoing (66,5%) students
continuing their mobility virtually and of the percentage of universities with previous experience
in virtual exchanges (50%).
A breakdown by university is also provided in Table 2.

1.4 Key Takeaways for the Higher Education Community
The coronavirus crisis has particularly impacted international cooperation and mobility.
However, in spite of the forced isolation and national borders closing down, we have remained
in permanent contact with our partner universities across Europe. Furthermore, we have
understood that together we are much stronger in facing the crisis. We are always ready to
support each other, share good practice and react jointly against difficulties. There have been
no real borders when it comes to solidarity, friendship and willingness to continue our global
partnership.
We are concerned that mobilities may suffer funding cuts in the future EU budgets owing to
the necessity to deal with the economic recovery from the Coronavirus crisis. In addition to
that, many families will likely have fewer financial resources to be able to afford mobility. We
are concerned that it will take years to reach the mobility levels we were proud to have
achieved. However, we believe that the crisis will also make us focus more on the quality of
mobility. Our contacts will be more conscious, well planned and even more reasonable. We
will benefit from harnessing the full potential of online resources, but we will also strive to
maintain our inspiring face-to-face contacts.
The role of international networks such as the Coimbra Group will be crucial in overcoming of
the breakdown of international mobility. In the near future, we will probably need to revise our
mobility schemes and try to develop exchange programmes, including virtual and blended
mobility, which will be more achievable from a financial perspective. Our Coimbra Group
Student Exchange Network can be a great framework for further development of student and
staff exchange.
To end on a positive note, the figures in the tables 1 and 2 (see Annex 2) show that, even
though a large amount of mobility has been discontinued, around 70% of Coimbra Group
students have been able to continue their mobility virtually. This demonstrates that universities
have the ability to create a free area of virtual mobility for our students.
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2. Teaching and Learning
By Dr Francesca Helm (University of Padova), Chair of the Coimbra Group Education
Innovation Working Group and Prof. Dr Nicoleta Popa (Alexandru Ioan Cuza University of
Iaşi), Vice-Chair of the Coimbra Group Education Innovation Working Group
Teaching and learning has been dramatically affected by the COVID-19 virus, as universities
across Europe (and the globe) have had to close their classrooms and very quickly ‘pivot’ to
what has been defined as ‘emergency remote teaching’. By ‘emergency remote teaching’ we
mean streaming of lectures and using technology to replicate classroom lectures rather than
planned online learning, that is courses conceived and built with virtual delivery from the
outset, using consistent course design and deeply integrated student support, and delivered
by instructors with meaningful training in online pedagogy.
In this short report we seek to provide an overview of the policies and practices that some
Coimbra Group universities have put in place to face the challenges that this sudden change
has inevitably brought about. This overview of responses to the survey is followed by a final
section with reflections of the Education Innovation Working Group, which brings together
educators, professional development and e-learning staff, researchers in education and vicedeans of education from a large number of Coimbra Group universities.
Transition took place at different times - Italy was the first European country where the virus
struck and universities closed to students at the end of February, which according to the
academic calendar is the winter exam session and also graduation time for some students.
The spring semester started remotely at the beginning of March. In many other countries the
transition to remote teaching took place in mid or late March, and this was the middle or nearly
end of the semester. In Turkey the transition was finalised at the beginning of April, in Germany
remote teaching started mid April - so at the moment of responding to the survey the pivot had
just started. At the time of writing (end of April) some universities have never closed to students
and teaching staff (for example Sweden), though teaching is remote, others have been closed
for several months. Some institutions have already developed strategies and regulations,
others are still in the process.

2.1 Insights on policies and practices
I. Transition to remote emergency teaching
All universities have pivoted to remote emergency teaching and learning - some report that
practically all courses have made this transition, some report that a reduced number of
courses are currently on offer - due to the cancelling or postponing some classes or a shorter
teaching semester.
Most universities quickly provided a single webpage where information is provided to students
and educators about teaching and learning in times of COVID-19. No university reported
having a strategy already in place to face such a situation before the pandemic.
The University of Padova was one of the first Coimbra Group universities struck as Padova
was identified as a ‘red zone’ at the end of February. Exams and theses were suspended
from the 24-29th February but from 2nd March exams and theses discussions resumed online,
and the second semester started with only one week delay on 9th March.
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The most common approaches to remote emergency teaching reported by institutions are:
●

Live streaming (and recording) of lectures and classes which stick to original
timetables for face to face lessons.

●

Pre-recording of lectures and posting them on the institution’s Learning
Management Systems

●

Posting of materials on the Learning Management Systems

II. Centralization of services/support
In most universities a central task force or working group has been set up at the level of the
vice-rectorate for teaching and learning also because the situation has meant that changes
have had to be made to teaching & learning regulations. Some universities also reported
coordination, guidelines and/or support on a national and/or regional level.
The task forces generally include the IT or eLearning centres, centres for professional
development and/or education department and have regular meetings (often beginning on a
daily basis, now weekly).
Universities that were more able to adapt quickly to the current situation because of the
existing practices and resources they already had in place. In these cases it was more an
issue of scaling up existing practices that were quite widespread across the institution such
as strong professional development programmes for teaching staff, academic support staff,
alternative forms of assessment and a focus on learning.
The University of Turku has a Digi-peda team (app. 20 people in central administration) who
in normal situations is responsible for arranging support in teaching and learning affairs for
teachers. This team has been the central actor to support and help teachers to adapt into this
different situation.
Some universities have ‘frontrunners’ or ‘change agents’, that is teaching staff experienced
and/or interested in online teaching and learning in each faculty/department who are interested
in online teaching and learning who participate in regular meetings with central coordination
and facilitate the sharing of good practices and also challenges faced within and across the
faculties/departments.
Almost all universities reported having one or more institutional learning management systems
(LMS) already in place (the most commonly cited are Moodle, Blackboard and Canvas, some
institutions have their own LMS, for example the University of Pavia, and University of
Granada). This is usually integrated with or supported by other tools for example those used
for live classes (such as Teams, Collaborate, Zoom), also tools for recording, editing and
posting lectures (Kaltura, Camtasia). In some cases new tools have been acquired by the
institution, in particular tools for video conferencing. Some institutions reported having online
courses and MOOCs on platforms such as Open Education and Coursera which they made
available to students.

III. Main challenges reported
The main challenge at the beginning was the short time for the pivot. There was
considerable variety in the time required for this. In some cases it took place over a
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weekend, in others there was a one-week break and others took 2-3 weeks and delayed the
start of the semester.
Many institutions reported that initially there were problems with tools and the capacity of the
technologies used, some of which had short outages in early stages because of the high
levels of global demand. However most were able to address these challenges in a relatively
short time.
A further issue reported is that not all students have (unlimited) access to computers and
quality broadband. Quality broadband is also an issue for some teaching staff. Furthermore
some international students have returned home to countries where access to foreign
information sources and internet tools in certain jurisdictions is limited, restricted or blocked
(eg. in China)
Several universities reported that some teaching staff are struggling with the challenges of
adapting to remote emergency teaching, family obligations (childcare, homeschooling, …).
The present situation is also challenging for teaching staff due to the increased workload it
has placed on them, they are often the first contact point for students, needing to provide
technical, academic and personal support for many students, often on a one-to-one level.

IV. Support for teaching staff
Universities have been providing additional support for teaching staff in the pivot to remote
emergency teaching. Many universities have a team of learning designers/academic
counsellors/e-mentors/learning engineers who provide support to teaching staff in designing
blended courses. Provision of in-house courses and support has increased exponentially at
all universities that responded to the survey.
●

User-guides to online teaching and tools for teachers are published on the
university intranet or on a webpage (in the national language and in English in
some cases)

●

Guides for teaching staff on adapting online teaching to different situations and to
students with specific needs

●

Webinars to support the use of digital tools - in some cases on a daily basis

●

Webinars and zoom meetings about pedagogic issues

●

A telephone hotline or email support - in some cases open 7 days a week where
staff can write for support

At the University of Geneva teaching staff are supported through webinars on distance
learning pedagogy and ‘Virtual Afterwork sessions’ on distance learning to share good
practices among colleagues.
The University of Würzburg has encouraged online staff development also through the
Erasmus+ Virtual Exchange. The virtual Exchange approach is being implemented in the
Profilehre certificate program in cooperation with Erasmus+ Virtual Exchange and through
their own accompanying consulting our coaching formats. The Career Centre is also following
training and offering Virtual Exchange opportunities to students to develop international and
online employability skills.
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Many universities also report on libraries making more services and resources accessible
remotely, increasing e-books available, and the making of some online resources temporarily
freely available by some publishers.
The University of Poitiers reports that in the field of STEM many resources to teach online
were already available, and some contents have been made available online by scientific
publishers
The Vice Rector for Education at the University of Bergen has announced extra funding for
teachers who would like to do research on their changes in teaching and learning (SoTL
projects).
The Jagiellonian University in Krakow is adjusting the focus of course evaluations so they
focus not on teachers’ performance per se but to benefit from feedback about the online
teaching/learning experience in order to prepare the academic community for inevitable future
of educational and technological challenges

V. Support for students
Students are reported to be facing difficulties on financial, academic and also social and
psychological levels. Not all students have computers and good levels of broadband, some
can only access through smartphones, or at certain times of day, some students face firewall
restrictions depending on where they are connecting from. Also access to spaces where they
can connect and study in their homes is a challenge for some students. Support measures
include:
●

Hardship funding schemes, additional financial aid programmes specifically for
crisis, in some cases with the support of external organizations

●

Extension of payment deadlines or exemption of fees for some students

●

Temporary suspension of studies

●

Provision of laptops or tablets to students who do not have access to computers at
home through grants or co-financing to buy them, or on loan schemes

●

Provision of SIM cards for students with no internet connections

At the University of Granada special grants are being offered to students with special needs
(for instance, with no internet connection); a computer loan service has been set up for both
students and staff with difficulties and SIM cards have been distributed to those experiencing
financial hardship to ensure sufficient access for on-line learning. Similarly, tutors monitoring
students with special educational needs have intensified their programmes.
To support students in the transition to remote teaching and learning
●

Online support meetings for students with special needs.

●

Guides on how to use specific tools and exam software and procedures

●

Guides to online learning strategies and studying for students

●

Tutorials for students on distance working, advice in organization of time

●

Extending deadlines for submission of essays and course work
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NUI Galway has a short course for students on effective learning online.
The University of Poitiers reports making webapps available for students to collaborate on
group projects.
To support the social side and community amongst students
●

Forums for students to exchange practice and study tips

●

Facebook page

●

Chatlines for student welfare

At Åbo Akademi University some subject areas have organized digital coffee rooms for the
students.
Psychological support is also available. Most universities report making existing psychological
services available by telephone, Skype or Zoom. Several universities report having put in
place additional psychological support services specifically to address anxiety related to
COVID-19, for example through a dedicated hotline.
The student community’s direct voice does not appear in this report, how they have reacted
to this pivot, the extent to which they feel their learning and wellbeing has been affected by
the pivot to remote teaching. Several universities have reported that they will be sending
surveys to students and/or teaching staff in the near future.
Uppsala University is currently performing a short survey concerning the transition to digital
distance education due to the current COVID-19 pandemic. The questions are broad and
generally formulated to give an overall picture of students' experiences of the new teaching
situation. The results will form the basis for quality development and an in-depth study that is
planned to be carried out in the autumn of 2020.

VI. Assessment
This is the area around which there is most uncertainty and what many universities are
grappling with at the moment of writing as the current situation requires modifications in
regulations for many universities. Several universities were still in the process of drawing up
guidelines at the time the survey was distributed.
Here several factors come into play: academic ‘cultures’, disciplinary area, number of
students, national guidelines/regulations, university governance, professional accreditation
requirements. In some cases strict indications are coming from the central administration, in
other cases it is up to the teaching staff how to assess students. This is particularly challenging
for universities and courses with large numbers of students. Also in difficulty are fields where
teaching cannot be transferred easily to digital platforms, where fieldwork or labwork is
required or access to materials that are not accessible.
The University of Pavia has created virtual simulators to allow students of the Faculty of
Medicine and Surgery to do online exercises
Some universities have for several years been engaging with formative and continuous
assessment (see the Coimbra Group White Paper on current trends on assessment in
Europe) as well as alternatives to the timed final written exam, for example open book exams.
Some universities have reported giving teaching staff specific indications, for example:
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●

Each subject has to have at least 3 different ways of assessing students

At Durham University, all exams have to be ‘take-away exams, whereby students have 48
hours to complete the exam to accommodate for time zone differences, disability and religious
observances without further adjustment. Departments will be provided with info about
academic achievements over the past 3 years and will use normal processes in the power of
Boards of Examiners to ensure standards are comparable
Others are making ‘recommendations’ to lecturers, for example:
●

Avoiding supervised written exams as much as possible

●

Replacement of supervised written exams with assignments, open book exams,
digital portfolios or project work where possible

●

Shifting exams where possible to oral mode

●

Exploring the potential for alternative modes of assessment and supporting
teaching staff in this. Support is being provided in the form of guides and webinars
on preparing open book exams, or designing exam questions.

At the University of Bergen 70 % of written exams were already digital before the COVID-19
crisis. However it was recognised that the transition from campus to home exams would
require changes to assessment. The University Learning Lab - run webinars 3 times a week
on Good pedagogical practice in online teaching and assessment. They have also produced
a guide for teaching staff to guide them in redesigning assessment.
It is widely recognised that supervised written exams are best avoided if possible. When
unavoidable universities are introducing security measures which include using webcams and
Zoom for ‘surveillance’ and administrative staff ‘invigilating’; some are exploring ‘proctoring’
services.
Some universities may have on-site supervised exams for subjects where this is necessary
and are working on how to put into place the security measures. Thesis discussions are being
held or planned to be held online.
Istanbul University’s main challenge is related to one of its strengths: its large capacity. This
also raises the question of the most feasible assessment and evaluation system for the
students. For the midterms the University Administration approved of assigning coursework.
The decision of final exams is yet to be taken.
The University of Granada reports that e-proctoring is seen as a controversial issue which,
technological considerations apart, has met with considerable rejection from student bodies.
In several universities measures to support students regarding assessment are being put
in place in recognition of the challenges they are currently facing. These include:
●

Extensions of deadlines for handing in course work

●

Shift from graded exams to pass/fail for some courses - following request from the
students in some universities

●

If students do not obtain credits for given courses, the fail will not count as an
attempt and study completion deadlines will be extended

●

Deferral (to reassessment session but considered as first attempt) and
retrospective deferral (that is students who attempt assessments but find that they
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are not able to perform as expected can also apply for a deferral to the
reassessment session)
●

Training in use of online tools to be used for assessment

At Trinity College Dublin, the University Council has approved the use of two extra
contingency weeks for assessment. A mitigation plan is now in place and it covers issues such
as deferral, retrospective deferral , giving boards of examiners discretionary power,
permission for students to resit passed modules, identification of modules taken during
COVID-19 in student transcripts.
Charles University in Prague has decided to go even further with its own regulations entitled
Special Rules of Study at Charles University: students whose maximum period of study should
expire between the beginning of the emergency and the end of the calendar year 2020 will
have until the end of 2021 to complete their studies. This maximum extension is automatic.

VII. Internships and placements
The majority of universities have said that placements have been cancelled, suspended or
postponed, when it is not possible for students to continue their placements online in some
way. Several universities are approving guidelines for the evaluation of external curricular
academic placements that have been started but not completed. Several universities report
students of Medicine doing placements in hospitals or health departments to support COVID19.
A few universities have reported some alternative activities which can partially or completely
replace curricular internships, though this is easier for some fields than others:
●

Online meetings and talks with professionals

●

Online courses offered through careers/employability offices related to developing
workplace and transversal skills, job-seeking..

●

Analyses of previous video-recordings in real professional settings

●

Online training courses offered by organizations

●

Project work

The University of Bologna has established that new internship proposals must provide
descriptions of both remote and face to face activities in order to be approved
The Alexandru Ioan Cuza University of Iaşi has proposed alternative online activities for
student placements such as analyses of video recordings made in professional settings, talks
with professionals.
A total of almost 700 students, mainly from the Department of Human Medicine at the
University of Cologne, are providing support during the COVID-19 pandemic, most of them
in clinics, hospitals and the municipal health department. In addition, the student council of
Human Medicine has established a local network in order to place students, who are willing to
work and who have not yet been placed, in the University Hospital, the academic teaching
hospitals and other institutions.
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2.2 Key takeaways for the higher education community
The pivot to emergency remote teaching that universities have put in place these months is
not sustainable, it has put a considerable strain on university staff and students who were not
prepared for this kind of teaching and learning. Nor can it be considered as exemplary of good
practice in sustainable, accessible online learning. However it has provided an opportunity to
reflect on teaching and learning within universities as well as the key issue of assessment of
student learning.
Many universities in their immediate responses have reported practices that support
community building, sharing and exchange of practices amongst teaching staff within their
institutions and also across institutions. The current situation has also opened a space for
discussion on the role of online and blended teaching and learning in universities. Clearly it is
hoped that we will be back in the classroom as soon as possible, but what role will technologies
play in education when that happens?
It is generally acknowledged that once the crisis is over, we will not be returning to the same
universities, nor indeed to the same world outside. Universities are already taking decisions
regarding teaching and learning in the coming year, which will also have implications for the
future.
●

It is important to analyse and evaluate the preparedness of universities and the quality
of the remote teaching solutions that were put in place. There is a need for an
“improvement-oriented” reflection, to support planned and better strategies for the
future. Education researchers, teaching and support staff and students should be
involved in this reflection.

●

Equity and integrity issues should be central in considerations regarding both teaching
and learning, and decision-making in the future.

●

It takes time to design quality online and blended courses and formative and
continuous modes of assessment. There are ‘experts’ (learning designers, ‘engineers’,
e-mentors, education researchers) and structures (e.g. Centres for academic
development, learning labs) that should support these processes within
universities. Economic and human resources should be invested in professional
development, teaching and academic support staff to ensure quality education.

●

Recognise the value and time investment that goes into quality teaching (both online
and offline). Provide incentives and rewards for academics that invest in their teaching
careers as well as research.

●

Put support mechanisms in place for students, in particular those who are most at risk
of exclusion.

●

Internationalisation at home and internationalisation of the curriculum should be
promoted as opportunities for growth and modernisation of teaching. These are
available through collaborations and exchange with international partners and
networks - both online and offline. Although international collaboration is considered
important, many staff do not feel prepared for or supported in this, as the recent
Coimbra Group Benchmarking project found. Invest in strategies and professional
development to support this.
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●

There is a need for safe, flexible learning spaces for the future. We know from a
growing body of research and case studies, which the Education Innovation working
group has also been gathering, that flexible learning spaces, designed to
accommodate activities where digital resources and tools play an important part to
both teachers and students, may contribute to active and deep learning.

2.3 Recommendations for policy makers/funders

56

●

It is important that national governments and the European Commission invest in
strategies that support the mission of public universities and the development, growth
and support of their teaching staff so that universities are equipped to provide students
with quality learning experiences and forms of assessment that are equitable, fair,
accessible and relevant to their specific contexts - even in situations such as that we
are facing today.

●

There is a high focus and investment on Artificial Intelligence and technology-driven
solutions but not enough attention paid to online pedagogies, the human dimension of
teaching and learning online and the needs of teaching staff and students.

●

There are risks (student privacy and data, quality and local relevance of teaching and
learning) linked to the increasing involvement of the rapidly growing private education
technology sector, dominated by large (mainly U.S.) corporations, such as the MOOC
providers Coursera (Coursera currently has formal relationships with 16 governments*
around the world), publishing houses and software providers.

●

Support transnational professional development programmes for university staff that
promote the exchange of open educational practices and resources and the
development of networked and collaborative programmes.
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3. Research and Innovation
By Dr Ann Ryan (NUI Galway), Chair of the Coimbra Group Research Support Officers
Working Group and Dr Bevin McGeever (Trinity College Dublin), Vice-Chair of the Coimbra
Group Research Support Officers Working Group

As the spread of COVID-19 across Europe escalated throughout the months of February and
March, European governments responded in turn by imposing various restrictions aimed at
hindering the spread of the virus. In almost all of our member countries, these restrictions
resulted in the closure of our university campuses for a period of time. This report sets out the
implications of the response to the pandemic for research, as well as the experiences,
challenges and solutions of our universities and research communities to the COVID-19
emergency.
The closure of many campuses took place during the peak of the academic period, with
Semester 2 teaching activity in full swing. In many countries, the closures took place with
almost immediate effect. Notably, in almost all cases, our members report an understandable
prioritisation of education and operational matters in the first few weeks of the closure. This
resulted in an initial focus on planning for, adapting to, and implementing alternative
approaches to online teaching and assessment, and supporting students through the
changes. In more recent weeks, our universities have refocused to consider the challenges
for research, as well as how best institutions, funders and policy makers can mitigate these
impacts in the times ahead.

3.1 The impact of the closure of universities on research
As universities responded to government instructions to close, they faced the challenge of
how to apply the expertise of their researchers and innovators to the challenges of the
pandemic. In fact, in many member states, the instruction was conflicting: universities must
close their campuses; yet, research is a critical and essential activity, and never more so, than
at a time of global emergency.
For the most part, the universities across our network responded similarly to the conflicting
message. Campuses closed, and so too did research laboratories and staff were instructed to
work from home. Many encountered challenges in maintaining productivity from home in an
abnormal time, when there are greater caring responsibilities and in some cases, a lack of
resources for desk-based work at home. However, in spite of the challenges, researchers
remain productive. Remotely, they are working on home-desk-based research, data analysis,
virtual project meetings and conferences, writing of reports, publications and grant
applications, and so forth. An internal survey of researcher productivity in NUI Galway
revealed that those whose research normally involves bench work have been able to pivot to
these remote tasks in the short term, and this finding is reflected across the network.
However, questions remain on the implications should researchers be restricted from lab
access for a longer period (e.g. greater than 3 months). The longer any closure period, a
greater adverse impact on the productivity on lab-based research is anticipated, whereas
researchers in data science, IT, AHSS and public policy cite new opportunities and the ability
to continue to deliver on targets as planned, albeit remotely. In addition, many scientists across
disciplines have been applying their expertise to advise the public, industry and government
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on the crisis remotely, in the time of ‘Fake News’ and conflicting information, there has been
a growing emphasis on seeking out the experts.
It is important to note that differences in home working environments may confound inequality
for researchers. For example, there are reports that women are more likely than men to be
responsible for childcare and home-schooling during the crisis and anecdotal reports that
journals are currently receiving more articles from male authors than female authors.
Differences in caring responsibilities and resources between academics may create
imbalances that will need consideration, lending even greater importance to equality initiatives
in the times ahead.
To safeguard as timely a return as possible to normal research activity in due course, with
some variation, Coimbra Group universities have identified permitted essential research
activities that continue during the closure. In all cases, mindful of health and safety guidelines,
institutions are facilitating access to campus by approved personnel for short periods to
undertake critical and essential services. In the University of Turku, approved personnel are
classified as authorise with ‘A’ (continuous) or ‘B’ (occasional) level access. Trinity College
Dublin has implemented a Smartphone App System called Safezone to assist with ensuring
staff safety when on campus. Activities classified as ‘essential’ by universities such as Åbo
Akademi University and the University of Coimbra include support for the maintenance and
welfare of animal and plant facilities, cryogenic stock maintenance, critical support for
infrastructure maintenance such as gas, and equipment, among others.
In the vast majority of cases, researchers were instructed to pause campus-based
experiments and not to commence new experiments. Exceptions are found in Uppsala
University, Alexandru Ioan Cuza University of Iaşi, University of Tartu and Istanbul
University where research continues as normal for some Universities, albeit with sanitisation
and social distancing protocols. Where universities do have restrictions on research, the
notable and common exception across the Coimbra Group is for COVID-19-related research,
which can range from work in the Life Sciences to Humanities. Our universities are facilitating
such work as long as it takes place in line with government and public health guidelines and
regulations. The Coimbra Group network has provided a unique opportunity for universities to
share their new practices in access control and authorisation, and new Standard Operating
Procedures designed to facilitate working together safely.
More variation is seen across the network in allowances for non-COVID-related research
projects. For example, in some cases research is continuing where existing experiments could
not be safely wound down, where a study was at an advanced stage or close to conclusion at
the time of closure, or where the study involves continuous sampling. In such cases, such as
in Durham University and the University of Jena, a risk assessment of the activity and
approval by senior management is frequently required. However, for the most part, timesensitive research projects have stopped because of the crisis.
A priority as Europe enters ‘Phase 2’ of the pandemic will be for Universities to determine how
to prioritise the return to work of different research projects and fields, which is likely to be
staggered. Example projects that could need special consideration include environmental
projects that are dependent on seasonal sampling, or projects that will need a longer (6-9
month) lead-in time to return to normal capacity, as can happen in the case of animal/plant
work. There are many more examples of time sensitive research projects. Consequently,
each university will need to undertake a mapping and prioritisation exercise. Many of our
members have reported these efforts are already underway and, in some cases, even
completed. The University of Poitiers has adapted Tiered Business Continuity Plans to
research laboratories and research facilities, and developed a framework for business
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continuity in different scenarios. Similar plans applied in a number of our institutions, are an
exemplar of how formalised arrangements for access and critical support can be facilitated for
different research units/activity. Mitigation efforts are needed also around research projects
that are unlikely to be able to resume for some time in their planned form, e.g., research reliant
on face to face interviewing or sampling. Invariably, all research projects will need support
and flexibility for some time to come.

3.2 Universities are actively involved at the frontline in the global
effort against COVID-19
Across our Network, researchers from all disciplines are rapidly applying their expertise to the
challenges of the pandemic and COVID-19 Response Clusters have been established in many
universities. Universities across Europe are working at the frontline to support national efforts
by providing testing facilities and personnel in laboratories, contact tracing centres with
personnel, chemicals such as testing reagents and disinfectants as well as PPE equipment
such as 3D printed face visors and face mask adjustors. Furthermore, academic staff are
providing expertise to the public effort free of charge with the support of their university,
consulting on questions ranging from alternatives to current PPE materials to economic
forecasting. Moreover, our researchers are designing and mobilising innovative research
projects in response to the global emergency. Of note, is the multidisciplinary breadth of this
research. It aims to develop evidence-based and innovative solutions, not just to the
immediate health and medical challenges presented by the virus itself, but also, to the social,
economic, mental health, and cultural challenges arising from the pandemic, as well as to
contribute to public debate on related matters.
Many of our universities have dedicated websites that showcase examples of the diverse ways
in which research is contributing to the global response to the situation. Among the Coimbra
Group there are numerous different initiatives that demonstrate the essential role that
Universities are playing, highlighting the importance of these public institutions at a time when
many are under threat of an anticipated drop in spend of both private and public bodies, as
noted by the European Commission. Many researchers working on COVID-19 research have
been able to make significant impacts by leveraging their expertise accrued by pursuing
fundamental research, examples are detailed extensively on the ERC website, lending further
evidence of the flaws that lie in the deprioritisation of fundamental research and research
excellence.
Among the Coimbra Group, some examples of research taking place include:
•

Life Sciences: the development of diagnostic tests, therapeutics and vaccines,
clinical trials, biomolecular investigations of the binding sites and transmission
mechanisms of COVID-19, genetic mapping and studying the pathology of this new
infection, in some cases these studies involve close collaboration with hospitals

•

Physical Sciences: adjusting ventilators to serve more than one patient at a time,
designing alternative PPE during the shortage, developing contact tracing apps,
drug design and formulating new effective disinfectant chemicals and equipment.

•

Arts, Humanities and Social Sciences: investigating the psychological and legal
consequences of the pandemic and ‘lockdowns’, studying behaviour during the
pandemic to inform policy setting and assessing the impact of the virus on children,
the elderly and vulnerable communities.
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In fact, the crisis has illustrated the critical importance of research in the Arts, Humanities and
Social Sciences as part of the holistic response to the pandemic. Several projects are
interdisciplinary in nature. For example, groups modelling transmission include
mathematicians, statisticians, behavioural and biomedical scientists. In another project dogs
are being trained to identify if someone is infected. And in some cases, multi-lingual
researchers are applying their skills to translate new research developments on COVID-19
into their local language to assist their colleagues or to inform their public and government.
Researchers have embraced the principles of Open Science during the pandemic, with over
2,000 preprint articles on COVID-19 made publicly available so far, databases have been
rapidly adjusted and journals have made articles related to COVID-19 freely available. As a
result, the crisis may drive Open Science further than was initially targeted for 2020. The role
of innovation in universities is also clear, as a number of spin out companies are rapidly
adjusting their technology to assist with the national effort.
The breadth of COVID-19-related research and innovation underpins the essential
contribution of the University community to the global response. It is imperative that this is
recognised by the European Commission in the on-going budget negotiations for the next R&D
framework programme, Horizon Europe. Efforts should be made to track and demonstrate the
important impact that research in Universities is having during the pandemic, so as to feed
into both national and European policy discussions.

3.3 The response of Research Support Offices to the crisis
Thus far, Research Offices have not detected a lull in the volume of research funding
applications submitted by researchers. However, many of the applications submitted in recent
weeks were already at an advanced stage of development prior to the crisis and the real impact
on application rates will only become evident in the coming weeks and months. This will be
further exacerbated as continued restrictions in some form or other look likely to extend into
the next academic year and staff will need to account for disruption to their research program
as well as prepare for the possibility of online teaching or a blended approach to programme
delivery extending into next year.
With only a few exceptions, across our network, Research Support Officers are working
remotely. Research Support Officers and their teams are quickly learning and adapting to new
online technologies, online etiquette, blurred work and home life boundaries, reimagined ways
of service and business delivery, and the concurrent provision of caring (and home schooling)
responsibilities. While illustrating the substantive challenges to maintaining full productivity
during the crisis, our survey also revealed a number of unanticipated benefits or positive
impacts on work practices that are emerging as colleagues forced apart work together to
continue to support their respective research communities. These include:
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•

Improved communication – both at management and unit level. Staff and students
are receiving regular updates from management, and at Research Office level,
teams are meeting more frequently to support colleagues and ensure shared
understanding, and there is an increased cross-communication between units.

•

Flexibility - as Research Office staff adjust to different work routines, take extra
training, learn new technologies and think creatively about to overcome the
challenges of undertaking our work in different ways.

•

Dexterity is displacing bureaucracy, and traditional (often paper-based) approval
processes are being replaced by electronic processes, enabling faster decision-
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making towards the rapid implementation of newly adopted rules, guidelines and
regulations. Digital databases and e-file storage are quickly becoming the new
norm for applications, contracts, reports etc.
•

In practice, working from home is nothing new for most academic staff but remote
working is a new possibility for many professional services staff, including
Research Office staff. The members of our network are benefitting from additional
training in the use of online technology. Microsoft Teams is the preferred platform
with ~75% of our universities using it for internal business. Zoom, Skype and
Gotomeeting are also in use.

•

Online meeting etiquette - we are defining it in real-time. It’s a learning curve and
although we still have a way to go in terms of how to ‘read a virtual room’ during a
meeting, the human aspect of a glimpse or sound of a child or pet provides a
welcome relief against the backdrop of these challenging times.

3.4 The response of Universities to the crisis
At an institutional level, and where funds are available, a number of Universities have
established internal rapid COVID-19 seed funding calls to prime an agile response by
researchers to the crisis. Furthermore, some members have received philanthropic donations
from businesses and foundations wishing to support COVID-19 research.
The restrictions have hampered international mobility, a hallmark of research activity, and
significantly impacted the recruitment of researchers to our universities. Staff on short-term
contracts, such as postdoctoral researchers, whose salary is paid by a research grant, are
especially vulnerable to the effects the crisis may have on their deliverables, which may
ultimately affect their career progression. In the future, universities will need to make
allowances for these impacts during recruitment and promotion processes. Many universities
are trying to source internal bridge funding that could continue to pay contract researchers in
between projects should the start of an intended new project be delayed, however external
support will be needed in the vast majority of cases.
Charles University in Prague is facilitating the redirection of internal travel funds in support
of other research costs arising as a result of the crisis. Some universities have described
excellent methods they have developed to help contract researchers approaching the end of
their contract during the crisis, by, for example, in Durham University identifying suitable open
positions in newly operating COVID-19 research projects. Nonetheless, these efforts will not
suffice as a standalone measure and universities are entering a period of significant financial
deficit as sources of income, such as international student fees, are affected by the pandemic.
Therefore, the support of funding agencies to ameliorate the effects of this crisis on research
and research staff is critical.
As Europe begins to reopen over the coming months, Universities will need to consider the
safest approach to returning to work, this may include a prioritisation exercise to determine
which staff should return to campus first, and whether they need to have continuous or
occasional presence. Rotating groups of staff within units in a shift pattern may reduce the
transmission risk as would increasing physical distances between desks. Some Universities
report that empty lecture halls may be repurposed to expand office space during this time.
Appropriate sanitation measures need to be considered also.
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3.5 The response of Funding Agencies to the crisis
Funding agencies are themselves adapting to remote working also. Cognisant of the significant
impact of the current situation on the research and innovation community, funders have taken
a two-pronged response to the COVID-19 emergency. First and foremost, and almost
unilaterally, funders have quickly rolled out Rapid Response COVID-19 funding calls, while the
deadlines for scheduled non-COVID-19 calls have been postponed until later in the year. In
time, this may impact continued innovation in areas that now sit outside the COVID-19
prioritisation calls.
Second, some national funders have signalled an awareness that research projects may
experience unavoidable delays as a result of the practical measures taken to contain the
spread of the virus, and an openness to adopting a pragmatic case-by-case consideration of
projects to facilitate appropriate measures that may prove necessary. However, at this point in
time, as governments plan for the unwinding of restrictions amidst continued health risks and
many uncertainties, the nature and the extent of the impact of the closures, on funded projects
remains difficult to assess. A small number of universities have undertaken a self-assessment
of the impact of remote working on the productivity of researchers. There are discipline-specific
variances, but overall, the vast majority of researchers remain productive. However, a lot will
depend on how quickly researchers can return to their labs, and how this will be achieved, e.g.,
it may happen on a phased basis or researchers may be asked to work in shifts to maintain
compliance with public health protocols.
Collectively, our members firmly recommend a flexible response is needed in the coming
months by all funders, national and international. Many funding agencies have already begun
to implement impact mitigation measures in grant management. These efforts are appreciated
by the research community. Flexible measures for consideration include:
•

Funded extensions for PhD fellowships

•

Funded extensions for existing research projects for defined periods

•

Allowing budget reallocations to move budget between categories, e.g., redirect
travel support towards salary, or consumables towards software/hardware/digital
connectivity

•

Simplified and streamlined grant amendment processes e.g. using simple eForms
and eSignatures.

•

Extending normal reporting deadlines and making allowances for the impact of the
crisis in the assessment of any deliverables

•

Allowing postponed start dates for new awards

•

Extended funding call deadlines

3.6 Key takeaways for the Higher Education Community
Researchers have shown great resolve in responding to the emergency and moving as much
research online as possible. However, the longer access is restricted to laboratories, the
greater the impact on research productivity. Across the Coimbra Group network, researchers
wish to return to their labs as soon as possible. Against the uncertainty of how restrictions and
limitations will be unlocked, and the certainty that social distancing protocols will inevitably
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remain in place in some form or other for many months, universities are starting to plan for restarting research activity on campus.
As we enter the next phase of the crisis, analysis of the survey responses points to the
following research-related recommendations for universities:
•

Establish a COVID-19 Research Recovery Group to consider and prioritise a
planned and phased re-opening of laboratories and on campus research activity.
There must be real-time and continued assessment of the impact of the closure
and re-opening on research and innovation

•

Engage with local businesses to draw on their experiences of phased reintroduction of work place-based activity and implementing public health protocols
in the workplace

•

Risk assess all on-going projects by research group, with a particular focus on risks
associated with industry-/charity-funded research contracts. Where a contract is
deemed high risk in terms breach of contract, negotiate with the funder on a flexible
approach to deliverables and extensions

•

For consortia-based projects, plan for substituting physical mobility with virtual
mobility / blended mobility in project implementation

•

Establish review processes to assess and progress business critical recruitment of
researchers where the funding is confirmed and researcher can work remotely,
pending the re-start of campus-based activity

•

Quantify the staff cost of funded extensions for on-going projects for defined
extensions to assess the cost implications by funder

•

Contract researchers such as Postdoctoral Researchers are especially vulnerable,
Universities should consider assisting these staff by, for example, mobilising
existing externally-funded researchers to COVID-19 Rapid projects

•

As researchers engage with the government, media, charities and industry to help
with the global response, Universities should support these endeavours by putting
appropriate contracts and insurance in place to protect these researchers

•

The breadth of COVID-19-related research underpins the essential contribution of
the University community to the global response, however many local and national
governments will be considering how best to offset the coming recession by making
budget cuts. Efforts should be made to track and demonstrate the important impact
that Universities are having during the pandemic and these findings disseminated
to national and international policy makers for consideration.

•

Research Support Offices and other units should consider the benefits of
continuing flexible work arrangements, such as allowing working from home,
beyond the current crisis.

•

In the future, efforts must be made to allow for the impact of the crisis when
considering the track-record of a researcher during recruitment and promotion
processes. Selection committees must be cognisant that the impact on
researchers may be unequal and equality initiatives should be supported
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3.7 Key takeaways for Funding Agencies
•

From all funders we seek flexibility and additional support; a single solution will not
work for all projects. In particular, funded extensions would ameliorate the
detrimental impact of the restrictions on research projects dependent on lab-/field
based activity and enable research to get back on track in a timely manner.

•

It is critical that the budget for Horizon Europe reflects a reinforced recognition of
the critical role of research and innovation in addressing global challenges and
contributing to economic activity and that the budget is increased accordingly.

•

The simplification and streamlining of pre and post award research project
management seen in Universities and in the draft implementation strategy of
Horizon Europe is to be welcomed. Across all funders we call for the expedited
application of improved processes to best facilitate rapid research mobilisation and
campuses operating remotely.

•

The crisis has reaffirmed the urgent need to transition to Open Science. The
acceleration of Open Science has proved beneficial to all, including researchers
and public and private organisations. Support for Open Science initiatives and the
infrastructure needed must not be compromised in the reprioritisation exercises
taking place currently and into the future

Within our universities, we stress the importance of encompassing a prioritisation of research
and innovation in Business Continuity Planning at an institutional level.
We remind our government and European leaders of the pivotal role that university research
and innovation across all disciplines is playing in the response to this global emergency, and
the critical importance of a continued and sustained investment in research and innovation
now and beyond the crisis. We call on our research community to continue the principles and
practices of real-time sharing of scientific knowledge, which have been applied to COVID-19
research in recent months, into the future to underpin a more efficient, rapid and transparent
approach to addressing global challenges.
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4. Doctoral Studies
By Dr Gunda Huskobla (University of Jena), Chair of the Coimbra Group Doctoral Studies
Working Group and Jean-Marie Pincemin (University of Poitiers), Vice-Chair of the Coimbra
Group Doctoral Studies Working Group

The current situation is also affecting doctoral education and research. Doctoral researchers
are in a qualification phase. While there are many different ways on how to do a doctorate in
Europe, there is one unifying principle that all Coimbra Group universities can agree upon: At
the core of doctoral qualification is independent, original research (Salzburg II Principles). This
research contributes significantly both to the personal professional development of the
doctoral candidates as well as to the universities’ overall research activities. The doctoral
phase is usually limited in time as it aims at the awarding of a degree. The exact layout of
doctoral training is embedded within discipline-specific approaches to generating new
knowledge as well as country-specific academic cultures.

4.1 The impact of the closure of universities on doctoral research
For doctoral candidates, the emergency operating mode of the universities is of big concern.
Most laboratories and libraries are closed. Regulated access to research facilities is an
exception. There are only a few examples of libraries which offer digital services or have
introduced contact-free borrowing of books (e.g. with smart lockers).
The University Library of the University of Tartu has introduced contact-free borrowing of
books using ID cards and Smart Lockers.
At the University of Turku, the University Library has opened a service for loaning out material
that is critical for research in humanities and social sciences. It consists of an airlock-type
system that guarantees safety to all parties involved.
Data collection which involves face-to-face interactions is prohibited. Current and future
travelling, fieldwork and placement activities had to be stopped or postponed until further
notice.
Of course, there are cases in which it is possible to work remotely. For instance, data collection
which does not require direct personal contact can continue during this period (e.g. electronic
surveys/questionnaires, interviews by phone or video-conferencing). Besides, doctoral
candidates who currently write down results may profit from less distractions due to the
isolation in home-office. Still, many doctoral candidates will potentially face an extension of
their time-to-degree, especially if the restrictions last for a longer period. It is important to note
that this may result in funding problems, particularly for scholarship holders, employees with
fixed-term contracts and participants in international funding programmes or joint PhD
programmes (e.g. cotutelle agreements). At present, it is not possible to foresee how the
Coimbra Group universities will deal with this problem. While some do not see the necessity
for any extension, others are in favour of case-by-case decisions to take account of individual
circumstances (e.g. lack of access to resources, periods of illness, caring responsibilities).
Some universities offer an (unfunded or funded) interruption or extension upon request to
match the duration of closure of the university. Still others are in favour of blanket solutions
(e.g. automatic extensions of contracts and scholarships by x months).
The heterogeneity of answers can be explained by the fact that currently no predictions are
possible on how long the restrictions will last. However, there is an overall commitment to more
flexibility. After all, a few universities are examining the possibility of internally reallocating
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funds (e.g. travel expenses) in order to bridge projects and fund extensions.
The precarity of fixed-term contracts is an important issue for Durham University. The
university is considering to use internal funds to bridge projects and to recycle funding where
it must be spent in certain periods so that they can free up alternative funding for future
investment.
The university internal grant agency of Charles University in Prague has enabled young
researchers to make use of money originally allocated for travel expenses for other purposes,
provided such change is reasonable.

4.2 Dealing with PhD defences
After the closure of universities, the biggest challenge in doctoral education is the handling of
academic procedures. Typical questions are: How can doctoral candidates submit their thesis?
Is it possible to conduct PhD defences, viva voces and other forms of oral examinations? Is
there a need to change regulations and protocols?
Within the network, most universities changed to e-submission or thesis submission by mail.
E-submission is in operation e.g. at the Universities of Dublin, Durham, Edinburgh, Galway,
Göttingen and Granada. The University of Granada additionally provides a public URL
pointing to the pdf of newly submitted theses. This link will only allow visualisation, but not
downloading of the manuscript.
In the UK and Ireland, there is the possibility of virtual viva voce examinations. Protocols and
regulations have remained mainly unchanged as regulations allow for this mode of defence.
In most other European countries, PhD defences have to be public and the audience may be
allowed to ask questions. Additionally, there are also regulations in some countries on when
the defences have to take place (e.g. two months after the thesis has been accepted).
A very small number of universities decided to completely suspend PhD defences until the end
of the crisis (e.g. Istanbul University In contrast, the Italian Universities of Bologna and
Pavia award PhD degrees without delay by running all scheduled defences remotely.
Most universities opt for a choice between postponing defences and defending online. Some
universities allow for mixed online and face-to-face defences in which the doctoral candidate
and the chairperson are present (in compliance with hygiene requirements) while the rest of
the examining board and possibly the public participate online.
In fact, there are mainly two set-ups for online defences:
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•

Online defences may take place without the public and in exceptional cases only.

•

The University of Jena defines urgent exceptional cases which can be, in
particular, the imminent expiry of residence permits, the prohibited entry into the
country or the necessity of a doctorate qualification for employment contracts or
appointments. As this is an exceptional rule, the public can be excluded for the
time being.

•

Online defences can take place as scheduled, including the public. This can be
arranged, for example, by including a public link to the defence announcement so
that everyone interested can join as a participant (possible with Zoom, Microsoft
Teams and other video conferencing tools).
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•

Online defences with a public link are held, for instance, at the Universities of
Bergen, Tartu, Turku and Åbo Akademi University. The University of Bergen
streams defences to an audience in real time (sound and video) and provides a
possibility for the public to ask questions. The University of Turku reports: When
the audience is allowed to ask questions, it is advisable to keep everyone muted
and to designate an extra person responsible for monitoring possible audience
interaction and conveying it to the chairperson of the examining board in an agreed
manner.

An interesting observation is that many universities of the Coimbra Group network modified
regulations shortly after the beginning of the lockdown. Some technicalities had to be solved,
such as a procedure to arrange for a secret cum laude voting in Spain (University of
Granada). Eventually, some countries even changed legislation during the last weeks in order
to allow for online defences (like in Romania, Alexandru Ioan Cuza University of Iaşi).

4.3 Managing doctoral supervision and doctoral training
Due to the individual nature of doctoral training, distance-learning and remote working were
often already in use or at least not difficult to apply. While lab-based research and group
activities are severely restricted, doctoral supervision can continue remotely. Some universities
have online platforms in place for monitoring the doctoral candidate’s progress, which is helpful
in times of social distancing (e.g. the Universities of Bergen, Granada, Tartu and Turku).
The University of Turku points out that each person needs to have a substitute so that
important online administration processes (e.g. the graduation process) are working, even if
the administrator is absent.
Only a few countries have mandatory course requirements at the doctoral level. These courses
were shifted to online teaching. Additionally, the majority of Coimbra Group universities offers
complementary qualification programmes for doctoral researchers, such as transferable skills
training. Although there is no compelling need to convert these offerings to online formats,
several universities report that they have adapted their programmes. The online courses are
well received. Interestingly, doctoral researchers who have to stay at home increasingly use
the opportunity for further training, participation in various online activities as well as webbased science outreach activities (e.g. blogs and videos). Besides, doctoral candidates who
are normally not on campus are given the chance to participate more frequently.
The Alexandru Ioan Cuza University of Iaşi reports that doctoral candidates who are
normally not on campus have more time to attend to various online activities due to the
lockdown situation.
The University of Poitiers observed that doctoral researchers who were stuck at home started
to create new science outreach web activities, like videos and experiments.

4.4 Institutionally supporting doctoral researchers during the crisis
The majority of Coimbra Group universities has established institutional structures for doctoral
education (e.g. doctoral schools, graduate academies, graduate schools). These units offer
information and services for doctoral researchers. Usually, they are also places for
communication, collaboration and peer support.
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The survey shows that doctoral schools continue their activities and keep supporting their
doctoral researchers (of course with reduced staff capacity due to caring responsibilities and
home schooling). Reported tasks include:
•

Adaptation of administration processes, especially at universities that have not
moved to full online administration of doctoral education before the current crisis
yet.

•

Compilation of information for doctoral researchers in order to reduce their
insecurities that result from the current situation of crisis. For instance, several
universities provide specific FAQs to bundle information on how the COVID-19
emergency mode affects doctoral researchers.

•

Online consulting hours, remote counselling, live online sessions to solve doctoral
researchers’ issues and queries.

•

Online qualification offers, e.g. workshops, boot camps (thesis writing) and writing
weeks.

•

Online networking opportunities, e.g. online blogs, online photo competition and
virtual coffee hours.

FAQs specifically for postgraduate researchers can be found for example at the Universities
of Cologne, Edinburgh and Jena. The University of Edinburgh specifically recognises that
during this uncertain time remote working is not easy. Therefore, they not only inform on
academic procedures, but also provide comprehensive information on how to look after the
wellbeing whilst working on a PhD at home.
Below are some other examples of supporting activities:
•

The University of Granada offered a live on-line session to solve issues and
queries of doctoral researchers. Several specific e-mail addresses are available to
answer their queries.

•

The Graduate Academy of the University of Jena ran an Online Writing Week for
doctoral and postdoctoral researchers which was very well attended.

•

At the NUI Galway, they have established online blogs, boot camps (thesis writing)
and workshops.

•

The Institute for Academic Development (IAD) at the University of Edinburgh has
begun to offer virtual coffee breaks for postgraduate researchers.

4.5 Key takeaways for the Higher Education Community
Adaptation has been the key word of the last weeks. With social distancing requirements, there
was an urgent need to change regulations and processes for doctoral supervision, training,
deadlines and especially PhD defences. Just like more experienced researchers, doctoral
candidates have moved as much research online as possible. However, ongoing restrictions
of limited access to laboratories and libraries will not only have an impact on research
productivity, but will also cause existential hardship and concern about the successful
completion of the doctoral thesis.
The analysis of the survey responses points to the following recommendations for universities
related to doctoral education and research:
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•

Allow for more flexibility with respect to the time-to-degree.

•

Where possible, adjust PhD projects so that they can be conducted remotely.

•

Keep in mind that the finalisation of many PhD projects may be in danger due to
fixed-term contracts and scholarships.

•

Support the extension of the funding period for doctoral scholarships and project
positions, if research activities have been significantly interfered.

•

An automatic extension of contracts and scholarships is at the expense of the next
generation of doctoral researchers, unless funds can be converted or additional
funds will be made available by funding agencies and governments.

•

Keep up a mix of online and face-to-face offers for doctoral researchers to allow
for participation of people who are usually not on campus or who need more flexible
times, e.g. for balancing research activities, caring responsibilities and further
training.

•

Revisit changes to academic procedures and possibly update existing regulations
and protocols after the emergency phase has ended. If not already in place, this is
an opportunity to permanently allow for online defences and more flexibility in
academic procedures.
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5. The contribution of universities to the global response
Coimbra Group universities have been supporting their local communities in many ways in
these challenging times of COVID-19 outbreak, in areas as diverse as medical and health
support, public information and engagement, cultural events and community engagement.
Collaboration between universities and municipalities is a core value of Coimbra Group
universities, and a collaborative framework for Coimbra Group Universities and their
Municipalities was formalised in the “Poitiers Declaration”, launched in 2016 by Coimbra
Group Rectors and the Mayors of the cities in which they are located. The wide spectrum of
activities geared towards community engagement and service to society is part and parcel of
universities’ role in their ecosystems. This is all the more evident during this global health
emergency, which is impacting areas well beyond the health sector per se.

5.1 Medical support
Besides the research being carried out which has been reported in section 3 of this report,
universities have been supporting the medical emergency in many ways and are involved in
national, regional and municipal emergency groups. Other activities include:
• The generation of new tests for rapid diagnosis, coordination of reserve testing
capacities for corona infections in the laboratories of the university and the city.
•

Making available lab equipment and specialized staff; delivering equipment to
hospitals, producing hydro-alcoholic solutions for the local hospitals and
disinfectant gels.

•

Developing protocols, for example for the multiple disinfection/reuse of personal
protective equipment; for monitoring the COVID-19 patients who are treated at
home.

•

Fast tracking medical students to graduation and to work in hospitals; offering staff
and student volunteers to work in hospitals and municipal health services.

Just to mention some concrete examples, the University of Bologna reports that, as soon as
the emergency arose, thanks to the support of the entire university community, new ad hoc
labs were set up in only three days to carry out complex safety tests for mask use. One
chemistry lab at the University of Poitiers partly re-opened to produce hydro-alcoholic
solutions for the local hospitals.

5.2 Public information
At this time where fake news is spreading, the importance of universities in providing reliable
information has been fundamental. University academics have been appearing in national and
local media, providing videos of COVID-19 related research activities and posting them on the
university websites. Universities have been providing lists of experts from a wide range of
disciplines to be contacted on various Corona-related issues for the media and local
authorities. The University of Graz informed that Austrian universities published a list of
experts from different academic disciplines as contact points for various questions/topics
related to the coronavirus crisis. Researchers at the University of Geneva are members of
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the national and cantonal task forces devoted to the COVID-19 crisis. The Vice-rector for
Research at Charles University in Prague is the lead coordinator for cooperation between
universities, research organizations and the state regarding testing samples for the
coronavirus.

5.3 Cultural and community-building initiatives
Universities have been key in providing cultural initiatives to their local communities. Activities
include opening up free online courses, digital content, webinars and seminars to the general
public as well as developing new projects of cultural activities (online readings of literature,
debates, on-line sports, photo contests, on-line concerts).
The University of Granada has organised events and debates to understand the current crisis
and the possible channels to face it, such as the debate cycles “Dialogues with Equality”,
whose objective is to carry out an analysis on gender violence and how the pandemic and the
state of confinement have affected it, and “SDG Debates: A call to Action”, whose objective is
to learn from the current crisis and devise channels to generate sustainable development
aligned with the 2030 Agenda.
Universities have been partnering in collaboration with local organisations in actions of
solidarity and support to particularly vulnerable groups, for example the homeless and the
elderly. Students have been helping with child care of doctors while kindergartens are closed,
offering help and company to elderly citizens, supporting school children in their educational
activities etc.).
Students of the University of Bologna and the Emilia Romagna region in Italy participate in
the ten-day “Oper.TEN” project path, consisting of tackling four areas of the “new” life under
coronavirus crisis, in collaboration with the municipality of Bologna and several local
associations. Initiatives included activities geared towards helping lonely elderly people feel
connected to family and friends, a programmed booking and collection system for grocery
shopping, a package of teaching tools designed to help educators and families in the home
management of children, and a recovery network for unused electronic devices, for those who
need them for online teaching.
The University of Granada cited its project “We learn from our elders”, which connects
Physical Activity and Sports Science Degree´s students with older people who are in
residences to carry out personal accompaniment and collect their testimonies of life.
Istanbul University organises charity activities in cooperation with the local municipalities and
the Turkish Red Crescent for supplying the needy foreign students with nutrition and cleaning
products. Besides this, the Public Relations office published a special e-bulletin for raising
awareness of COVID-19’s impact on different social settings.
Durham University, as a member of the Local Resilience Forum (LRF) alongside local
authority and emergency services, has been helping in providing accommodation for
emergency workers.
Vilnius University has encouraged donations to medical resident students working in
Lithuania.
Some universities have also been providing information and advice to local businesses,
connecting students with people, companies and organizations looking for help. The Cologne
University Foundation awards one-off aids of 800 euros for up to 250 students in financial
need who have lost their student jobs due to the COVID-19 crisis. The University of
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Barcelona informed that an extraordinary call for grants – ConnectaUB – was launched in
order to mitigate the digital divide by facilitating the temporary use of laptops and internet
connectivity to economically disadvantaged students who are not equipped to continue their
academic activity virtually.
True to their mission, universities have demonstrated once again that their commitment to
society goes well beyond education and research. Universities play a key role in their
ecosystems by fostering social, cultural and economic wealth. This especially the case for the
universities of the Coimbra Group, which, being located in small- or medium-sized cities, have
a symbiotic relationship with their surrounding environment. Service to society and cooperation
with local actors is something which is deeply rooted in the Coimbra Group universities’ long
history and continues to be one of their main distinguishing features. The signing of the
“Poitiers Declaration” in 2006 reaffirms the importance of university-city cooperation.

Recommendation:
Universities’ contribution to both scientific and social innovation has been a game changer in
the way our societies have been responding to the COVID-19 crisis. It is likely that local and
national governments will be considering budget cuts in order to mitigate the pandemic’s
negative impact on the economy. This is why it is important that universities provide evidence
of the impact of their work during the pandemic and ensure that their achievements are widely
disseminated to all funders, local, national and European.
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6. Looking to the future
The severe disruption to teaching, learning, research and mobility caused by the coronavirus
outbreak is posing enormous challenges to the academic community, while at the same time
offering a rare opportunity for finding innovative, creative and novel approaches to education
and research.
As restrictions are slowly being lifted in several countries, there continues to be much
uncertainty about the medium- and long-term implications of the pandemic on academia. It is
impossible to forecast what the future will look like a few months from now, whether and how
international travel will resume and how priorities and choices will be impacted. That said, the
approaches and dynamics adopted by the Coimbra Group universities in response to the
pandemic emergency provide some food for thought in the areas of teaching and learning, the
international dimension, Open Science, the contribution of universities to the global response,
social responsibility, equity and inclusion and funding.
While many of the challenges outlined here have been abruptly brought to the surface by the
Coronavirus crisis, it is important to underline that the 40 constituent universities of the
Coimbra Group have been working together on the advancement of these issues for many
years already through exchange of knowledge and practices and also in annual high level
policy seminars on education and research.
This translates into a wealth of experience and expertise. This paper and the
recommendations outlined herewith are not just the result of the online consultation run among
Coimbra Group member universities from 8 to 22 April, but they are also backed up by
decades of experience and practice in international academic cooperation.

6.1 Teaching and learning
This global health crisis is already having important social and economic repercussions all
over the world and, in this process, is bringing to the surface the importance of a number of
crucial issues ranging from international cooperation in research, to critical thinking, science
communication and artificial intelligence, to name only a few. Clearly, a holistic,
interdisciplinary and innovative approach to learning and knowledge production is what is
needed. While technology is supporting teaching and learning at present, it is not technology
alone that will resolve the challenges universities are currently facing, but university staff, the
teaching and learning communities which are created both within and across institutions, and
the personal communication and care that we provide to our students. The emergency remote
teaching solutions that have been put in place are temporary solutions and as such do not
equate to quality online learning. There is already a strong body of research on online and
blended approaches to teaching and learning, which needs to be taken into account in the
design of medium and longer term solutions.
Recommendations:
•

There is a great deal of knowledge and experience which has not been readily
available to institutions when needed. What is needed is systematic dissemination
of the outcomes, results, resources and tools developed in EU projects funded over
many years and related to all the issues with which universities have been
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struggling over the past two months.
•

It would be useful to evaluate institutions’ efforts and preparedness for emergency
remote teaching and identify strengths and weaknesses with a view to developing
a long-term strategy.

•

Invest in strategies that support the mission of public universities and the
development and support of their staff so that they are equipped to provide
students with online and blended learning experiences and forms of assessment
that are equitable, fair, accessible, relevant to their local contexts as well as the
global context.

6.2 Mobility and the international dimension
Since physical mobility will most likely be an issue in the academic year 2020-21, it is essential
to revisit the concept of internationalisation by exploring novel ways of designing university
curricula so that they contain an international dimension while being fit for online learning.
While the need to break silos in higher education institutions was already voiced well before
the COVID-19 crisis, this endeavour now ought to be addressed with urgency. What is needed
to face the future are institutions with holistic, comprehensive internationalisation at home
strategies which involve the whole university.
Recommendations:
Invest in measures which can support the development of universities’ comprehensive
“internationalisation at home” strategies, which address issues of diversity, equity and
inclusion for both domestic students and international students (Jones 20171), in both online
and offline contexts. Comprehensive internationalisation at home is a means of strengthening
universities’ international profiles and networks, as well as improving the quality of student and
staff mobility when this is once again possible. Funded activities could include:
•

Professional development for administrative and teaching staff on
internationalisation at home, global and intercultural competences; social and
academic integration;

•

Cooperation projects that support the collaborative design, implementation,
assessment and quality assurance of networked courses and curricula;

•

The participation of students and staff in already existing quality virtual exchange
programmes (such as Erasmus+ Virtual Exchange), and the extension of the
geographic scope of these from Europe and the Mediterraneannean to a more
global reach;

•

Investments in staff and structures dedicated to ‘internationalisation at home’ - in
the same way as has been done for physical mobility;

•

Pedagogic support for the design of quality blended mobility programmes;

•

Technology and internet connectivity where required.

Elspeth Jones (2017) Problematising and reimagining the notion of ‘international student experience’, Studies
in Higher Education, 42:5, 933-943, DOI: 10.1080/03075079.2017.1293880
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Support initiatives for a more inclusive and simpler Erasmus+ programme, such as the
#Erasmus500 proposal for a baseline mobility grant of 500€/month from 2021 onwards. In the
current context, the EU Institutions and national policy-makers more than ever have to
strengthen the investment in Knowledge: this includes an ambitious Erasmus+ budget for
2021-2027.

6.3 Research and Innovation
The COVID-19 crisis reiterates the importance of multi- and inter-disciplinary research and
Open Science. It did not take very long before what presented itself as first and foremost a
public health emergency revealed its multifaceted nature: the widely known repercussions on
the political, social and economic spheres will require a serious collective reflection on issues
related to civil rights, democracy, values and ethics. Clearly, insights from research in the Arts,
Humanities and Social Sciences will be crucial for the immediate fight against the pandemic
but even more so for the re-ordering of our societies in a post-COVID-19 era.
In the race to understand and fight the virus, the transition to Open Science will likely advance
much faster than originally planned for 2020. While the sharing of and public access to
research data and results are key to tackle the pandemic, there are many challenges and
pitfalls that come with this and need careful consideration. Ever since the pandemic hit, issues
related to the interpretation of data, data collection and the verification of scientific results have
been frequently spotlighted by the mainstream media, in an attempt to keep citizens informed.
Nevertheless, this has often led to confusion at best and misleading information at worst. This
crisis has highlighted the importance of how science communication is done and citizens’ trust
in science.
Recommendations:
Efforts must be made to accelerate the transition to Open Scence and ensure that doctoral
candidates and researchers from all disciplines are trained in its principles and practice.
Increased investment in human capital will be needed to support all researchers, in particular
doctoral candidates and post-doctoral researchers, whose work and career path progression
have been heavily affected by the restrictive measures in place during the pandemic. The
creation of special grants could be one solution.
Finally, it is essential that the breadth of the contribution of universities is recognised by the
European Commission and that the budget for the next research and innovation framework
programme, Horizon Europe, is increased accordingly.

6.4 Social responsibility, equity and inclusion
Whilst universities have responded to the pandemic in the best ways they could, the situation
has highlighted issues related to equity and inclusion and access. In terms of socio-economic
status, not all students or staff have access to computers and quality broadband connection,
quiet or safe places to study or work at home, financial security. Students and staff from
minoritized groups are at greater risk of social and academic exclusion. Many students and
staff have caring responsibilities, with young children and elderly relatives, and the burden of
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care and its emotional, physical and financial toll is predominantly taken on by women. Any
imbalances should be taken into consideration.
Recommendation:
Support structures and mechanisms need to be put in place to ensure that public universities
meet their mission and can put into practice university values. Specific hardship funds could
be directed towards students, scholars at risks and researchers in a precarious situation,
including young researchers.

6.5 Flexible responses to procedures and funding
Amid the diverse national and institutional contexts and the consequent differences in how the
emergency was tackled, flexibility and agility appear to be the common denominator across
Coimbra Group constituent universities. Emergency teams were quickly set up, staff worked
relentlessly to offer assistance to the hundreds of international students as well as home
students abroad, and they did so in the context of a rapidly evolving situation and with little
information at hand on travel restrictions.
Exceptional circumstances call for exceptional measures, and it was with remarkable agility
that unprecedented measures were indeed put in place, with changes to academic procedures
and protocols happening within only a few weeks, which would have been bureaucratically
unconceivable in pre-coronavirus times. Given the likelihood of social distancing and other
restrictive measures becoming the norm in the foreseeable future, this is an opportunity for
universities to revisit changes to academic procedures and update existing regulations and
protocols after the emergency phase has ended.
Recommendations:
This is also an opportunity to keep or put in place measures and practices which make our
universities more accessible, equitable and ecologically sustainable for students and staff, for
instance:
•

Flexibility in modes of teaching: supporting quality blended modes of teaching and
learning based on socio-constructivist principles and actively engage students in
the learning process (not merely passive recipients of streamed lectures)

•

Flexibility in assessment: more development and use of formative and continuous
modes of assessment; Allowing for online thesis defences

•

Flexibility in working practices: Smart/remote working for staff who request it

Likewise, when it comes to funding programmes, a flexible response will be needed in the
coming months by all funders, national and international.

6.6 Concluding remarks
Finally, it is striking to observe that amid pandemic-related stress and work overload, staff at
Coimbra Group universities took steps to reach out to their counterparts within the Coimbra
Group network to exchange on the challenges they were – and still are – facing. The Coimbra
Group Office offered assistance in setting up online brainstorm meetings as well as an online
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questionnaire to be circulated to all constituent universities. Given the circumstances and the
relatively tight deadline (two weeks, which included the Easter weekend), a low response rate
would have been unsurprising. However, as it turned out, colleagues across the Coimbra
Group network responded swiftly, and very eagerly so. This was something they
spontaneously set out to do and, most probably, felt an actual need to.
This anecdote exemplifies that, in the midst of pandemic havoc, with national borders closing
down, members of a European network of universities such as the Coimbra Group instinctively
turned to their peers across Europe. International university networks are the repositories of
years of expertise and collaboration. By virtue of their affiliation, members can tap into this
wealth of expertise rapidly and with agility. This is, after all, a global crisis and as such it can
be best challenged with a collaborative approach and a global mindset. The European
Commission should play a pivotal role in this crisis, supporting universities not only when it
comes to the activities funded within framework programmes, but also in trying to harmonise
national responses to the crisis.
The Coimbra Group applauds the European Commission for its recent initiatives promoting
true European solidarity against the COVID-19 crisis: as we have experienced within our
network, openness and solidarity have never been so important and will remain key for
ensuring a resilient and sustainable Europe. Universities always have been and will continue
to be committed to this endeavour as science knows no boundaries. On the eve of a new
Multi-Annual Financial Framework for the European Union for 2021-2027 and only a few
weeks before the adoption of crucial Communications for the future of European Higher
Education and Research (renewed Digital Education Action Plan, renewed European
Research Area), the European Commission is best placed to play a pivotal role in this crisis,
supporting universities not only when it comes to the activities funded within framework
programmes, but also in trying to harmonise national responses to a crisis.
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Annex 1
Coimbra Group Universities - Coronavirus related websites
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Aarhus Universitet

https://medarbejdere.au.dk/en/corona/

Åbo Akademi University

https://www.abo.fi/en/news/instructions-for-staff-and-students-at-aau/

Alexandru Ioan Cuza University
of Iaşi

http://www.uaic.ro/en/COVID-19-information/

Alma Mater Studiorum
Università di Bologna

https://www.unibo.it/en/homepage

Charles University

https://cuni.cz/UKEN-379.html?news=9601&locale=en

Durham University

https://www.dur.ac.uk/coronavirus/

Eötvös Loránd University

https://www.elte.hu/en/coronavirus

Friedrich-Schiller Universität
Jena

https://www.uni-jena.de/en/200407_Corona_Informationen_en

Georg-August-Universität
Göttingen

https://www.uni-goettingen.de/en/622964.html

Istanbul University

https://www.istanbul.edu.tr/en/content/COVID-19-information-page/announcements

Jagiellonian University

https://en.uj.edu.pl/en_US/news//journal_content/56_INSTANCE_SxA5QO0R5BDs/81541894/144745237

Julius-Maximilian University of
Würzburg

https://www.uni-wuerzburg.de/corona/#c258631

Karl-Franzens-Universität Graz

https://news.uni-graz.at/en/detail/article/coronavirus-alle-informationen/

Katholieke Universiteit Leuven

https://www.kuleuven.be/coronavirus/english/Coronavirus-ENG

National University of Ireland
Galway

http://www.nuigalway.ie/alert/

Rijksuniversiteit Groningen

https://www.rug.nl/news/2020/02/update-advice-regarding-coronavirus
https://www.rug.nl/research/corona-publicaties/

Ruprecht-Karls Universität
Heidelberg

https://www.uni-heidelberg.de/en/newsroom/information-about-coronavirus

Saint Petersburg State
University

https://english.spbu.ru/covid

Trinity College Dublin

https://www.tcd.ie/about/coronavirus/

Turun yliopisto

https://www.utu.fi/en/information-on-coronavirus

Universidad de Granada

https://covid19.ugr.es/en

Universidad de Salamanca

https://www.usal.es/informacion-sobre-el-nuevo-coronavirus

Universidade de Coimbra

https://www.uc.pt/covid19
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Università degli Studi di Padova

https://www.unipd.it/news/coronavirus

Università degli Studi di Pavia

https://web.unipv.it/coronavirus/

Università degli Studi di Siena

https://www.unisi.it/unisilife/notizie/whats-know-about-coronavirus-2019-ncov

Universitat de Barcelona

https://www.ub.edu/web/ub/en/universitat/coronavirus/index.html?

Universität zu Köln

https://portal.uni-koeln.de/en/coronavirus

Université catholique de
Louvain

https://uclouvain.be/en/discover/news/news-coronavirus.html

Université de Genève

https://www.unige.ch/coronavirus/en/

Université de Poitiers

https://www.univ-poitiers.fr/en/news-on-coronavirus-COVID-19/

Université Paul-Valéry
Montpellier 3

https://www.univ-montp3.fr/fr/actualit%C3%A9s/COVID-19-toutes-les-infos

Universiteit Leiden

https://www.universiteitleiden.nl/en/dossiers/coronavirus-en

Universitetet i Bergen

https://www.uib.no/en/corona

University of Bristol

https://www.bristol.ac.uk/students/coronavirus/
https://www.bristol.ac.uk/research/impact/coronavirus/

University of Edinburgh

https://www.ed.ac.uk/COVID-19-response

Université de Montpellier

https://www.umontpellier.fr/articles/coronavirus-covid-19-dispositions-a-suivre

University of Tartu

https://www.ut.ee/en/corona

Uppsala Universitet

https://www.uu.se/en/students/recommendations-on-coronavirus
https://mp.uu.se/en/web/info/vart-uu/information-om-corona
https://www.uu.se/en/news-media/spotlight/corona-virus

Vilniaus Universitetas

https://www.vu.lt/en/COVID-19
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Annex 2
Mobility during COVID-19 outbreak (in numbers)
Table 1. Overall overview of the situation of international mobility at some Coimbra Group
universities (April 2020)
Table 1 provides an overview of the volumes of incoming and outgoing students and staff in mobility
during COVID-19 outbreak, incoming and outgoing students continuing their mobility virtually and of the
percentage of universities with previous experience in virtual exchanges.
Mean number of
INCOMING students
and staff in mobility
during the COVID-19
outbreak

Mean number of
OUTGOING students
and staff in mobility
during the COVID-19
outbreak

Mean %
Incoming
mobility
continuing
virtually *

Mean %
Outgoing
mobility
continuing
virtually *

% of
Universities
with previous
virtual
exchanges
experience

Value

698

582

71,3

66,5

50

Number of
responding
universities

22

25

21

23

26

* The value includes both students who returned home and those who remained in the host country and continued to attend
courses offered by the host university. This also includes possible "mixed" cases of students attending online courses offered by
the host university and by the home university, where not all the courses listed in the Learning Agreement were offered online by
the host university and integration was therefore necessary and allowed

Table 2. Situation at the Coimbra Group universities who provided data (April 2020)
Table 2 displays the data provided by respondents
Universities

Incoming

Outgoing

Incoming %
virtually *

Outgoing %
virtually *

Previous
Experience
in virtual
mobility

survey

Alma Mater Studiorum Università
di Bologna, Italy

2100

2000

75

75

Yes

X

Universidade de Coimbra,
Portugal

941

171

75

75

No

X

Trinity College Dublin, Ireland

634

452

75

75

No

X

Durham University, United
Kingdom

243

371

No

X

Université de Genève, Switzerland

353

376

Yes

X

75

75

Georg-August-Universität
Göttingen, Germany
Universidad de Granada, Spain

X
1994

2234

98

80

Yes

Karl-Franzens-Universität Graz,
Austria

X

Rijksuniversiteit Groningen,
Netherlands
Alexandru Ioan Cuza University of
Iaşi, Romania

80

X

818
160

350

75

37,5

Yes

X

75

Yes

X
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Istanbul University, Turkey

89

256

Friedrich-Schiller-Universität Jena,
Germany

180

86

Universität zu Köln, Germany

162

550

Uniwersytet Jagiellónski Kraków,
Poland

700

Université Montpellier, France

75

Yes

25

No

62,5

37,5

Yes

X

380

75

75

No

X

450

690

75

75

Yes

X

Università degli Studi di Padova,
Italy

428

1053

62,5

37,5

Yes

X

Università degli Studi di Pavia,
Italy

350

450

75

75

Yes

X

Université de Poitiers, France

2519

670

75

75

No

X

Charles University (Prague),
Czech Republic

1200

600

75

62,5

No

X

37,5

62,5

No

X

Saint Petersburg State University,
Russia

75

X

Universidad de Salamanca, Spain

1000

500

75

75

Yes

X

Università degli Studi di Siena,
Italy

348

245

62,5

75

No

X

No

X

62,5

Yes

X

75

No

X

75

No

X

Yes

X

No

X

University of Tartu, Estonia

62,5

Turun Yliopisto, Turku, Finland

240

290

Uppsala Universitet, Sweden

704

587

Vilnius University, Lithuania

434

190

62,5

75

Julius-Maximilian-Universität
Würzburg, Germany
Åbo Akademi University, Finland

129

66

75

75

* The value includes both students who returned home and those who remained in the host country and continued to attend
courses offered by the host university. This also includes possible "mixed" cases of students attending online courses offered by
the host university and by the home university, where not all the courses listed in the Learning Agreement were offered online by
the host university and integration was therefore necessary and allowed

For statistical reasons we took the mid-point of the range.
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Annex 3
Glossary

82

Emergency remote teaching

This term is currently being used by education researchers to
distinguish the pivot to online learning which has been adopted
in this emergency situation from planned online teaching and
learning https://psyarxiv.com/qdh25

Online teaching and learning

Online teaching and learning is generally based on socioconstructivist pedagogies which place (mainly asynchronous)
interaction with others at the heart of the learning process.
Online courses take months to design and students are
strongly supported throughout the course through interactions
with their tutors. https://psyarxiv.com/qdh25

Proctoring

Largely a US term for what is also known as invigilation, ie
monitoring/policing of students during examinations to ensure
security and integrity of the process.
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Coimbra Group Universities
Aarhus Universitet (Denmark)
Universitat de Barcelona (Spain)
Universitet i Bergen (Norway)
Università degli Studi di Bologna (Italy)
University of Bristol (United Kingdom)
Eötvös Loránd Tudományegyetem, ELTE (Budapest, Hungary)
Universidade de Coimbra (Portugal)
Trinity College Dublin, the University of Dublin (Ireland)
Durham University (United Kingdom)
University of Edinburgh (United Kingdom)
National University of Ireland Galway (Ireland)
Université de Genève (Switzerland)
Georg-August-Universität Göttingen (Germany)
Universidad de Granada (Spain)
Karl-Franzens-Universität Graz (Austria)
Rijksuniversiteit Groningen (The Netherlands)
Ruprecht-Karls-Universität Heidelberg (Germany)
Universitatea „Alexandru Ioan Cuza” din Iaşi (Romania)
İstanbul Üniversitesi (Turkey)
Friedrich-Schiller-Universität Jena (Germany)
Universität zu Köln (Germany)
Uniwersytet Jagielloński w Krakówie (Poland)
Universiteit Leiden (The Netherlands)
Katholieke Universiteit Leuven (Belgium)
Université Catholique de Louvain (Belgium)
Université de Montpellier (France)
Université Paul-Valéry Montpellier 3 (France)
Università degli Studi di Padova (Italy)
Università degli Studi di Pavia (Italy)
Université de Poitiers (France)
Univerzita Karlova (Prague, Czech Republic)
Санкт-Петербургский государственный университет (Russia)
Universidad de Salamanca (Spain)
Università degli Studi di Siena (Italy)
Tartu Ülikool (Estonia)
Turun yliopisto (Turku, Finland)
Uppsala universitet (Sweden)
Vilniaus universitetas (Lithuania)
Julius-Maximilian-Universität Würzburg (Germany)
Åbo Akademi (Finland)
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The Coimbra Group

Coimbra Group Working Groups

Founded in 1985 and formally constituted by
Charter in 1987, the Coimbra Group is an
association of long-established European
multidisciplinary universities of high
international standard.

The Coimbra Group Working Groups are
communities of practitioners whose
objective is to translate the association’s
policy priorities into collaborative
activities aimed at providing a European
response to global challenges.

The Coimbra Group is committed to creating
special academic and cultural ties in order to
promote, for the benefit of its members,
internationalisation, academic collaboration,
excellence in learning and research, and
service to society.
It is also the purpose of the Group to
influence European educational and
research policy and to develop best
practice through mutual exchange of
experience.

To find out more:
https://www.coimbra-group.eu

They bring together academics, senior
management and administrative staff who
have a pivotal role within their institutions,
thus amplifying the outreach potential of the
working group’s activities.
Working groups are set up with well-defined
terms of reference by decision of the
General Assembly. The work of each group
is directed by a Chair elected by and among
the group’s members and supported by a
Vice-Chair. The Executive Board oversees
and co-ordinates the work of the Committees
on the basis of their terms of reference and
three-year work plans.
The variety of professional profiles, the
geographical
spread,
the
multidisciplinary breadth of their members’
expertise and, last but not least, a strong
spirit of collegiality make the working
groups dynamic knowledge hubs whose
mission is to find innovative solutions to
global challenges.
To find out more:
https://www.coimbra-group.eu/our-workinggroups/
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JAGIELLONIAN UNIVERSITY
INTERNATIONAL
STUDENTS OFFICE
Gołębia 24, 31-007 Kraków
Collegium Novum, room 21
phone: +48 12 633 1004/1516/1517
fax: +48 12 663 1545
e-mail: iso@uj.edu.pl
erasmus@uj.edu.pl
www.internationalstudents.uj.edu.pl

PROJECT
SUPPORT CENTRE
Czapskich 4, 31-110 Kraków
phone: +48 12 663 3833
e-mail: cawp@uj.edu.pl
www.cawp.uj.edu.pl

ADMISSIONS OFFICE
Gołębia 24, 31-007 Kraków
Collegium Novum, room 19
phone: +48 12 663 1401/1408
e-mail: rekrutacja@uj.edu.pl
www.rekrutacja.uj.edu.pl
Online Application System (OAS)
www.erk.uj.edu.pl

RESEARCH
SUPPORT DEPARTMENT
MEDICAL COLLEGE
Podwale 3, 31-118 Kraków
phone: +48 512 749 469
e-mail: dzial.nauki@uj.edu.pl
www.nauka.cm-uj.krakow.pl

CENTRE FOR TECHNOLOGY
TRANSFER CITTRU
Bobrzyńskiego 14, 30-348 Kraków
phone: +48 12 664 4200
e-mail: cittru@uj.edu.pl
www.sciencemarket.pl

INTERNATIONAL RELATIONS OFFICE

Czapskich 4,  31-110 Kraków,  POLAND
ground floor, rooms 11-13, 24-26
phone: +48 12 663 3013, fax +48 12 422 1757, www.dwm.uj.edu.pl
Izabela ZAWISKA, PhD – Acting Head of IRO
and Head of the International Co-operation Section
Administration and management of IRO; providing international opportunities for JU staff;
Erasmus+ agreements and staff mobility; reports; Utrecht Network
phone: +48 12 663 3013, e-mail: izabela.zawiska@uj.edu.pl

INTERNATIONAL CO-OPERATION Section
Dorota MACIEJOWSKA, MA – Liaison Officer
Co-ordination of inter-institutional partnerships and networks;
reports on JU international co-operation
phone: +48 12 663 1110, e-mail: dorota.maciejowska@uj.edu.pl

Adriana HOŁUB-PALONKA, MA – International Co-operation Officer
Agreements of academic co-operation with ASIA
Bilateral exchange with China, Georgia, Indonesia, Japan, Singapore, South Korea, Taiwan
phone: +48 12 663 3015, e-mail: adriana.holub-palonka@uj.edu.pl
Agnieszka KOŁODZIEJSKA-SKROBEK, MA – International Co-operation Officer
Agreements of academic co-operation with EUROPE
Bilateral exchange with Austria, Bulgaria, Croatia, Czech Republic,
Germany, Hungary, Italy, Russia, Slovakia, Ukraine, the United Kingdom
Editor of Newsletter
phone: +48 12 663 3014, e-mail: agnieszka.kolodziejska-skrobek@uj.edu.pl
Carlos PANEK SOARES DE ARAUJO, MA – International Co-operation Officer
Agreements of academic co-operation with NORTH AND SOUTH AMERICA, AUSTRALIA, AFRICA
Bilateral exchange with Argentina, Australia, Brazil, Canada, Chile, Columbia, Ecuador, Egypt,
Mexico, Peru, the USA, South Africa
Governmental offers: student scholarships and posts for Polish language teachers
phone: +48 12 663 3044, e-mail: carlos.panek@uj.edu.pl
Barbara CHMIELOWSKA, MA – Liaison Officer
Institutional Lead of The Guild; JU International Visitors’ Office; reports on JU visitors
phone: +48 12 663 3850, e-mail: barbara.chmielowska@uj.edu.pl
Marta ĆWIR-BIBORSKA, MA – Liaison Officer
Horizon Europe Weeks; Visiting Professors; reports on JU visitors
phone: +48 12 663 3836, e-mail: marta.cwir-biborska@uj.edu.pl
Hanna GEMZA, MA – Liaison Officer
Institutional Lead of UNA EUROPA Alliance
phone: +48 12 663 3016, e-mail: hanna.gemza@uj.edu.pl
Izabela KRAJEWSKA, MA – Liaison officer
Institutional Lead of UNA EUROPA Alliance; networks; social media – IRO’s Facebook & Instagram
phone: +48 12 663 3832, e-mail: i.krajewska@uj.edu.pl

OUTGOING MOBILITY Section

Katarzyna DZIWIREK, MA – Deputy Head of IRO and Administration Officer
phone: +48 12 663 1229, e-mail: katarzyna.dziwirek@uj.edu.pl
Administrative and financial assistance to JU staff and students
Monika GRZESIAK, MA – Administration Officer
phone: +48 12 663 3018, e-mail: monika.grzesiak@uj.edu.pl
Agnieszka GZYL – Administration Officer
phone: +48 12 663 3036, e-mail: agnieszka.gzyl@uj.edu.pl
Joanna KLIŚ, MA – Administration Officer
phone: +48 12 663 1475, e-mail: joanna.klis@uj.edu.pl
Iwona SADOWSKA, MSc – Administration Officer
phone: +48 12 663 1273, e-mail: i.sadowska@uj.edu.pl
Dorota SŁOWIK, MA – Administration officer
phone: +48 12 663 1104, e-mail: dorota.slowik@uj.edu.pl

The Jagiellonian University is involved in various international co-operation activities,
including research and educational projects, faculty and student exchange within
bilateral agreements, Erasmus+ and SYLFF, summer schools, networks, innovation
and technology transfer as well as different scholarship schemes.

1
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2

RESEARCH

Małopolska Centre of Biotechnology (MBC)

comprising 7 research centres and 2 laboratories:
• Max Planck Society • Le Centre national de la recherche scientifique

National Synchrotron Radiation Centre SOLARIS
Jagiellonian Centre for Experimental Therapeutics
Jagiellonian Centre of Innovation; Life Science Park
1,476 research projects, including 99 international
projects in 2018

Visiting Professors’ Office: information, advice, support
86 visiting professors in 2014-2017
46 visiting professors in 2019
48 applications accepted for 2019
138 foreign academic teachers from 37 countries

4

PARTNERSHIPS
352 bilateral agreements
with 310 universities in 69 countries
(173 university level; 101 faculty level;
47 institute level; 31 Collegium Medicum)
1,402 Erasmus+ KA 103 with 558 universities, 31 countries,
and 60 KA 107 with 39 universities, 25 countries

COIMBRA Group
UTRECHT Network
The GUILD of European
Research-Intensive Universities
UNA Europa Alliance
European University Association

352

agreements

18

35

35

Africa
&
105
50
50
Middle East

35

partner
universities

121

Europe
bilateral JU
agreements
bilateral Asia
agreements
JU bilateral JU
agreements
JU bilateral agreements

North America

50

26 50

69

35

105

105

countries

105

4

South America

Australia
JU bilateral agreements

170

170

170

170

5

East-European University Network
EUROPAEUM
Unitown
SYLFF Institutions’ Network
Erasmus Student Network
European Students Forum (AEGEE)
European Law Students’ Association

NETWORKS

151

32

310

VISITING PROFESSORSHIP
& INTERNATIONAL TEACHERS

Data as of 30.03.2020

www.uj.edu.pl

35

105
50

INTERNATIONAL
ENVIRONMENT

university level

international students

90 nationalities
4,743 over
– 13% of all JU students

TOP 10:

1. Ukrainian 	 1,227
  2. Norwegian 	 397
  3. Belarussian 	 282
  4. Spanish 	
271
  5. German 	
240
  6. American 	
183
  7. French 	
173
  8. Italian 	
158
  9. Chinese 	
130
10. Turkish 	
111
Data as of 31.08.2020
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JU bilateral agreements
university level
faculty level

university
level
faculty level
institute level

university
facultylevel
level
level Collegium
institute
facultylevel
level
Collegium
institute level
Medicum
Collegium Medicum
institute
Medicum
170
Collegium Medicum

7

university level

EDUCATION

35,922 undergraduate & graduate students
2,356 doctoral students
113 Bachelor’s programmes
144 Master’s programmes
49 PhD programmes
63 post-diploma non-degree courses
33 English-taught programmes
       	 (8 undergraduate, 22 graduate,
       	 3 post-diploma)
346 doctorates awarded in 2018
312 student research societies
25 sports sections
27 student organizations

faculty level

institute level

Collegium Medicum

STAFF & STUDENT
MOBILITY

Erasmus+ staff mobility in 2017/18
– 	263 outgoings
– 126 incomings
Bilateral staff exchange in 2018
– 	95 outgoings
– 	69 incomings
Bilateral and governmental student
exchange in 2018/19
– 110 outgoings
– 	296 incomings

